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FOREWORD 
 
 
This handbook is one reflection of collaborative efforts involving many people 
across organisations and Higher Education Institutions in Northern Ireland.  It 
is intended to ensure that a consistent approach is taken to practice learning 
across the Degree in Social Work programmes in N Ireland.   
 
The N Ireland Practice Learning Handbook is provided to aid students, 
practice teachers, those on site, tutors, and service users.  It should be the 
first port of call when seeking information about Practice Learning and 
Assessment Guidance, within the Degree in Social Work.   
 
The central importance of practice learning, including a significant period of 
supervised, assessed practice in the work place, has been acknowledged and 
recognised in the specification for the degree.   
 
This handbook will outline and provide guidance on the overall practice 
learning experience.  It attempts to bring together key points from the various 
documents which have contributed to the establishment of the Degree in 
Social Work.    
 
At the end of each academic year a review day will be held to which practice 
teachers, those on site, tutors, and interested others will be invited.  At this 
point suggestions and comments on matters relating to practice learning will 
be sought, compiled, reflected upon and agreed changes implemented. 
 
Thus the handbook will be reviewed each year in response to the views 
expressed by those using it, and comments are very much welcomed either at 
the review day or through the module evaluation and monitoring processes 
within each of the programmes.  Equally you can comment directly to the 
Degree Partnership (Graham House, Knockbracken Health Care Park, 
Saintfield Rd, Belfast BT8 8BH. Ph: 028 9056 6735 email at 
swdegreepartners@btconnect.com 

 
Roy Blair  
Chair 
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Introduction 
 

 
As indicated in the foreword, this handbook is aimed at helping those involved 
in practice learning to be better informed and more aware of the demands of 
preparing for, providing and assessing the two periods of direct supervised 
practice that all social work students are expected to complete (under 
supervision within the workplace).  To this end, the following range of issues 
will be addressed: 
 
-In section 1, the practice learning process will be briefly overviewed within 
the context of the Degree in Social Work. In particular, the differences in 
expectation between the two assessed periods of practice learning will be 
highlighted. This section will also briefly outline the key elements in relation to 
preparation, induction, planning, supervising and reviewing the practice 
learning period.  This will include guidance on the induction period and the 
initial contracting and midway and final review processes.   
 
-In section 2, the practice learning requirements and the range of learning 
opportunities that all students should experience over the course of the 
Degree, will be covered.  Guidance will be provided in terms of accessing 
meaningful learning experiences for students which comply with the course 
requirements.   
 
-Section 3 will set out the key roles and practice foci, that is, what a student 
must know, understand and be able to do in order to be awarded the Degree 
in Social Work.  In one sense, these are the learning requirements for all 
students, and are outlined in a matrix which will also be the main tool for 
tracking and recording students’ competence in these roles.   
 
-Section 4 will cover the evidence requirements of the Degree and specifically 
what students are expected to produce to demonstrate that they have reached 
the required level of competence and confidence. 
 
- Section 5 provides guidance on how the student is to be assessed 
 
- Part one will conclude with section 6 which provides guidance on the 
management of concerns specifically related to practice competence. 
The second part of the handbook contains various working proformas and 
documents relating to the Degree in Social Work and additional relevant 
information.  In addition to the Regional Handbook, a Regional Practice 
Learning Manual has been developed. 
 
The Manual has been developed by the NIDSWP in order to assist all those 
involved in practice learning to carry out their roles and tasks competently and 
confidently.  The Practice Learning Manual will be circulated to all Designated 
Practice Learning Providers, HEIs providing the Degree in Social Work and 
NISCC. 
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Students, practice teachers, on-site facilitators/supervisors and others 
involved in practice learning will have access to the Manual through the 
channel most appropriate to them..  
 
It should be noted that it will not be feasible to cover all aspects of the Degree 
programme in this handbook.  There are a range of policies which may be 
relevant to any practice learning period for example, Extensions, Complaints, 
Termination and Appeals Procedures which, as with other relevant 
information, will be contained in each HEI Programme Handbook.  Please 
consult individual course handbooks for further details of the procedures 
currently in operation within each programme.   
 
All those involved in the provision and assessment of practice learning should 
also refer where appropriate/necessary to the policies and procedures of the 
Designated Provider organisation. 
 
The Northern Ireland Social Care Council (NISCC), as the statutory body 
responsible for social work education introduced the Standards for Practice 
Learning in April 2006 and Designated Practice Learning Providers are 
expected to comply with these standards and to report on their 
implementation on an annual basis. The implementation of these standards 
demonstrates a continued commitment to the provision of quality learning 
opportunities for social work students and underpins the ethos, processes and 
procedures outlined in this handbook.   
 
As previously stated the handbook will be reviewed each year in response to 
the views expressed by those using it, and comments are very much 
welcomed either at the review day or through the module evaluation and 
monitoring processes within each of the programmes.  Equally you can 
comment directly to the Degree Partnership (Graham House, Knockbracken 
Health Care Park, Saintfield Rd, Belfast BT8 8BH. Ph: 028 9056 6735 or 
email at swdegreepartners@btconnect.com)    
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1. Overview of Practice Learning and the Degree in 
Social Work 

 
 
Context 
 
As indicated in the introduction, the Degree has emphasised the importance 
of supervised practice and The Northern Ireland Social Care Council’s 
requirements for practice learning state that students without credits for prior 
experiential learning will normally undertake 240 days of practice learning of 
which: 
 
 
“25 days must be spent in preparation for direct work with service users 
185 days must be in direct supervised practice and; 
30 days to be used for individual practice development.” 
 
 
For the purposes of this handbook we are interested mainly in the 185 days in 
direct supervised practice which is divided between two practice learning 
periods.  However, the remaining practice learning days are relevant to 
periods of supervised practice and will be referred to later in this section. 
 
For those without any other primary degree, the Degree in Social Work is a 
three year academic qualification with a further assessed year in employment 
(AYE). Students begin with a foundation year which is known as Level 1. This 
is a basic introduction to the key academic or knowledge foundation, which 
includes introductions to social work, sociology, social policy, psychology, 
ethical/value issues and service users’ rights.  In addition students complete 
the key preparation for practice learning (direct work) module referred to 
above. Undergraduate students will not undertake their first practice learning 
period until the beginning of their second year or level 2 of the programme 
and this lasts for 85 days.  Students undertake their second and final practice 
learning period of 100 days in year 3, (level 3 of the programme).   
 
Other students who have already obtained a relevant degree bypass the level 
1 period. (These are known as the Relevant Graduate Route students or 
RGRs). They go straight into level 2 and consequently their first practice 
learning period is in their first year in University/College. Before this, and 
during their first semester, they complete a Preparation for Practice 
Learning Module. This is followed by the 85 day practice learning period 
which is completed in the second half of this year.  (They then complete their 
second practice learning period in their second and final year at 
University/College, when they are at level 3 of the programme) 
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                 Preparation for Practice Learning Module 
 
 
As mentioned above, in both the undergraduate and relevant graduate routes 
the preparation for practice learning module refers to 25 days preparation for 
direct work.  This is a key module which is jointly delivered by agency and 
college staff.  It culminates in a live simulated assessment of student’s 
communication and engagement skills in terms of an initial meeting with a 
service user.  All students must pass this module before proceeding into their 
first directly supervised practice learning period.   
 
Individual Practice Development Days Guidance (Flexible learning days) 
 
Introduction: 
 
As already outlined the NISCC requirements for practice learning state that: 
 
“Students without credits for prior experiential learning will normally undertake 
240 days of practice learning of which: 
……30 days to be used for individual practice development.” 
 
With regards to these 30 days the NISCC state that these days are ‘to be 
used flexibly by all students for individual practice development’ (Practice 
Learning Requirements, 4.8).   It should be noted that these days are 
additional to practice learning which is incorporated into practice learning 
modules at level 1, level 2 and level 3. They are also additional to practice 
learning which is embedded within the academic modules over the three 
years.   
 
The academic institutions within Northern Ireland which offer the Degree in 
Social Work programmes approach the matter of the use of these days 
slightly differently.  Guidance on the use of practice development days is 
available within each University/College Programme Handbook. 
 
Levels and the two Practice Learning Periods 
 
Given that all students on the degree in social work must successfully 
complete two periods of assessed practice learning to complete during their 
course, there must be clarity about the distinction and the different 
expectations between the first and second practice learning period.  Many 
students will be entering the work place with limited experience and teaching 
in relation to the complex and challenging world of social work.  Nevertheless, 
in both practice learning periods students MUST show that their practice is 
founded on values, carried out in a skilled manner and is informed by 
knowledge, critical analysis and reflection.  They must also address a full 
range of assessment criteria (assessment requirements will be addressed 
later).  However, there are significant distinctions in what should be 
reasonably expected from students on their first as opposed to their second 
practice learning opportunity.  More detailed guidance is given on the 
differentials between these two periods of practice learning in Appendix 1.  
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The main point is that all parties: practice learning providers, tutors, students 
and service users; are aware of and sensitive to the differing expectations 
between the first and second practice learning period.  
 
In the first period of practice learning, a beginning ability to apply values, 
knowledge and skills will be required.  The student should be able to develop 
a more integrated, confident and competent application in the second period.  
It should be noted that students who come to the agency may have no direct 
experience of social work service given that this is no longer a requirement for 
entry into the social work degree programme.  In addition, many students may 
lack confidence due to this lack of experience (and/or their age) and we all 
must take collective responsibility to enable them to achieve a level of 
confidence necessary to begin effective interventions with service users.  
Practice learning providers are conscious of this and take it into account in the 
induction programme.  A support plan is developed in the early stages of the 
practice learning period to enable students to achieve their learning outcomes. 
 
Personal & Professional Development Workbook & Individual Learning 
Plan 
 
All students are required to maintain a Personal Development Workbook 
(sometimes called a ‘Reflective Log’) which will be used throughout the 
programme as a key learning tool.  While the workbook itself will not be 
assessed, nor are students expected to share the contents, students will be 
required to use the material in them to inform certain assessed pieces of work.   
They will be encouraged to be creative and flexible in terms of how they 
develop the workbook and will be supported by their tutor and lecturers in 
doing so.   
 
The Individual Learning Plan (I.L.P) is a requirement contained within the 
NISCC framework document.  It is intended to foster in the student a personal 
commitment to life long learning and development .It will be a rolling 
document over time and carried by the student into their post qualifying life.  It 
is a tool aimed at reducing the division between practice learning and teaching 
and bringing the personal, practice and academic learning needs into one 
place.  It seeks to provide a holistic, cumulative, developmental note of the 
individual’s learning journey.   
 
All students will draw up their Individual Learning Plan with their tutors at the 
beginning of their studies.  The ILP will be reviewed a minimum of three times 
over each academic year: as part of preparation for practice learning tutorials, 
at initial, mid-way and third tripartite practice learning meetings and at least 
once within college based tutor groups.  This document will be used by the 
students to feed into the initial practice learning planning meeting, in terms of 
helping inform the learning needs they have identified and wish to pursue. 
(See Appendix 2) Therefore it is a requirement that students provide an 
updated and current Individual Learning Plan to the initial learning meeting 
and that where possible it is linked to the specific practice learning setting. 
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Travel expenses related to work on behalf of the organisation hosting 
your Practice Learning Opportunity 
 
It should be noted that there is a division of responsibility regarding practice 
learning opportunity travel expenses. 
 
As part of the DHSSPS incentive scheme those students on this scheme 
receive £500 per year towards practice travel expenses. Agencies pay student 
expenses in respect of travel they undertake in order to carry out work on 
behalf of the organisation. This is made at public mileage rates and students 
should claim these expenses. Students should discuss at the initial meeting 
the requirements of the agency in terms of how to submit travel expenses 
claims and the receipts required.  The requirement to have appropriate and 
current documentation relating to driving licence, insurance, tax, MOT and 
vehicle registration should also be noted.  
 
Normally practice teachers need to verify & process student expenses claims 
and may be responsible for checking vehicle documentation but in some 
cases the latter is the responsibility of the finance department processing the 
claim. 
 
Visits Prior to Beginning of Practice Learning Period 
 
It is expected that each student will undertake a pre – practice learning period 
visit to the allocated site.  This will help them begin to orientate themselves to 
the context of the agency and to prepare for the practice learning period.   
The purpose of an informal pre – practice learning period visit is 

• to enable the student, practice teacher, any on site 
facilitator/supervisor and team to meet informally 

• for the student to gain some insight into the organisation and service 
user group 

• for the student to acquire recommended reading or guidance for 
“tuning into” the particular service users with whom they will be 
working and  

• for all concerned to work out the practicalities of the site allocation. 
 
Professional Development Report  
 
All those students commencing their level 3 period of practice learning or who 
are repeating a period of practice learning must provide the practice teacher 
with a copy of their previous Professional Development Report.  
 
Where a student’s previous PLO was incomplete then he/she must provide 
their new practice teacher with a copy of the Progress Report from the 
previous PLO. 
 
Initial Practice Learning Agreement 
 
It is recommended that within the first 2 or 3 weeks of the practice learning 
period, the practice learning agreement should be negotiated and signed off.  
It is the responsibility of the tutor to chair and record this meeting.  The 
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agreement should be negotiated between all members of the training team – 
the student, practice teacher, tutor and any on site facilitator/supervisor(s).  
This must be recorded on the standard proforma and should be completed 
and signed by all participants at the time of the meeting.  (Appendix 3)  It 
should be noted that there is variation across educational sites with regards to 
initial practice learning meetings and these may be done individually or in a 
group context with a number of students.  The meeting allows key issues such 
as the working terms and conditions, student’s learning needs, practice 
learning requirements, supervision, addressing the key roles and practice foci, 
and assessment issues to be addressed, clarified and agreed.  These areas 
are covered in significant detail in this handbook.  (Also, in reference to 
preparing for this meeting see notes on travel expenses roles and 
responsibilities, personal issues, supervision, recall days, and guided study 
below) 
(Practice Learning Standard 3.5.2, 3.5.3, 3.5.4, 3.5.5) 
 
The Practice Learning Standards (2.4.5) states that course providers should 
ensure that “there are a minimum of three tripartite meetings….”…  “At least 
two of these meetings must take place in the workplace.  It is recommended 
that the first and third tripartite take place in the workplace” 
 
Mid-point review 
 
The mid-point review is a crucial point in the assessment of the practice 
learning period.  Despite its name, it should not be held until the practice 
teacher in consultation with the student, on-site facilitator and tutor, is satisfied 
that there has been enough work undertaken and reported on to allow for an 
interim judgement on the student’s progress.  Work is to be available to the 
tutor one week in advance of the midpoint review.  (Appendix 4) 
 
The midpoint is where the student’s progress needs to be discussed and 
these discussions recorded.  It is normally the place for issues to be raised 
and a process with a timescale agreed to resolve them. 
 
It is the responsibility of the practice teacher to co-ordinate the completion of 
the relevant sections of the midway review proforma and send to the tutor one 
week before this meeting.  It is important to use the agreed proforma (See 
Appendix 4)  It is normal that the student, practice teacher and on-site 
facilitator/supervisor will have discussed their progress reports with each other 
before the mid way meeting.  It is the responsibility of the Practice 
Teacher to chair and record this meeting. 
 
During the mid point review the student will be required to make a 
presentation for no more than 10 minutes. 
 
Please note that the Practice Learning Standards (2.4.5) refer to a minimum 
of 3 tripartite meetings.  At least two of these meetings must take place in the 
workplace.  It is recommended that the first and second take place in the 
workplace.   
 
At time of writing this handbook current practice would be that there is a 
minimum of two meetings usually with one in the HEI setting and one in the 
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work setting.  A third meeting is utilised as required.  The staff involved in the 
provision of the practice learning site will provide detail as to how this Practice 
Learning Standard is being progressed. 
 
Final Review Meeting (see Appendix 5) 
 
The purpose of the final meeting is to: 
 

a) review and evaluate work by the student regarding Degree 
Requirements from mid-point 

 
b) to review practice learning needs 
 
c) to review practice learning experience 

 
The meeting should normally be held within the last 2 weeks of the PLO. 
 
Roles and Responsibilities 
 
Student:  
To: 
× prepare individual learning plan and identify learning needs 
× complete student profile  
× arrange pre practice learning visit (see below)  
× take responsibility for own learning i.e. make suggestions as to work 

which they can undertake, submit additional written pieces for feedback 
on own initiative, raise discussion about things they have read, bring 
items for inclusion in supervision/tutorial agenda 

× actively participate in supervisory process  
× undertake written work as appropriate to support learning.  (Although a 

defined number of written pieces are required as evidence this will not 
be the sum total of the work which students are expected to 
undertake during their practice learning.) 

 
Practice Teacher:  
To: 
× facilitate the learning experience for the student  
× prepare for practice learning period and plan how to access the 

practice learning opportunities to enable the student to meet the 
requirements.  If required, liaise with the agency practice learning 
coordinator (see Section 2)  

× provide regular supervision to the student. The NISCC Practice 
Learning Standards state that each student should have an individual 
supervision session with his/her practice teacher of a minimum of 2 
hours per fortnight up to the mid point of Level 3.  This is in addition to 
any professional case supervision and any other support activities.  
(See page 13)  (Professional case supervision may be carried out by 
another person.) 

× directly observe the student’s practice on at least three occasions (one 
of these observations may be carried out by another accredited 
practice teacher) 
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× co-ordinate and complete the relevant sections of midway review 
proforma and send to the tutor one week before this meeting 

× assess the student’s practice/verify the Reflective Practice Assignment 
and the Case Study/Project   

× compile Professional Development Report  
× attend Practice Assessment Panel and Board of Examiners if required.  
× retain the folder of anonymised evidence relating to the student’s 

practice for one year to allow for formal assessment processes 
and appeals to be undertaken, if required 

 
Tutor:  
To: 
× provide tutorial support to the student  
× help the student identify learning needs  
× liaise with the practice teacher regarding initial training team meeting 

and any subsequent issues 
× take record of the Practice Learning Initial Agreement on proforma 

provided 
× contribute to mid point review and complete relevant sections of 

proforma 
× monitor the practice learning period.   
× offer additional support to students where Practice Learning site alters 

or falls through. 
 

NB.  “It is suggested that to best assist the student with their assessed pieces 
of work that Practice Teachers will focus primarily on using the evaluations of 
evidence and related tasks to assist students in developing their knowledge 
and skills of reflective practice.  Alongside Practice Assessment Panel (PAP) 
and academic guidance, practice teachers can give guidance on the 
Reflective Practice Assignment. Tutors will focus primarily on the production 
of the Case Study/Case Project.  This may include for example discussing 
material which a student may usefully include/consider direction in relation to 
reading/research and reading the work plan for case study/project.  NEITHER 
practice teacher nor tutor will read drafts of student assignments.” 
 
On – Site Facilitator/Supervisor:  
To 
× provide day to day management, guidance and support 
× give feedback on student’s practice to student and practice teacher  
× attend initial and mid point review meeting and other further meetings if 

required 
× contribute to the assessment of the student’s practice 

(An OSF/S will be involved in situations where a practice teacher is not on – 
site, i.e. an off-site practice teacher)   
 
Personal issues 
 
On occasion, personal issues may have the potential to impact adversely on 
the student’s ability to engage fully in the learning experience.  In situations 
where potential or actual difficulties may emerge, they need to be satisfactorily 
managed within the context of the initial agreement and the student, practice 
teacher, on site facilitator/supervisor, tutor relationship.  In order, that practice 
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learning periods can proceed without undue impediments, it is important that 
all parties involved in the learning agreement review the student’s previous 
professional and life experiences in light of the demands of the leaning period 
to come.   
 
Students may wish to consult their tutor prior to the initial practice learning 
agreement meeting if they believe that any past issue, either personal or 
professional, might need to be discussed. 
 
Supervision and the Supervisory relationship 
 
Northern Ireland has an enviable record within the UK and wider afield, in 
terms of ensuring that students receive structured and supportive supervision 
during their periods of practice learning.  It is the view that this should be 
maintained and the NISCC Practice Learning Standards outline that each 
student should have individual development supervision of 2 hours per 
fortnight up to the mid point of Level 3.  This is in addition to professional case 
supervision and any other support activity.  Supervision is viewed as a shared 
responsibility between the student and practice teacher (and on-site 
facilitator), in terms of agreeing agenda, recording and completing agreed 
tasks.  Currently most agencies offer weekly supervision of 1.5 hours and they 
also provide supervision throughout the full period of practice learning at both 
Level 2 (L2) and Level 3 (L3.) 
 
× If a supervision model of fortnightly group supervision of no less than 2 

hours is offered to students, this must be supplemented by alternate 
fortnight’s individual developmental supervision of 2 hours duration.  

 
A supervision contract outlining the detail of how the practice teacher and 
student will work together, particularly in addressing concerns, should be 
completed in addition to the learning agreement.  
 
Support should be available to the Practice Teacher in the undertaking of their 
role.  To aid consistency in how this support is provided the NIDSWP have 
issued the following guidance: 
 
Principles relating to how Practice Teachers are supported within 
organisations: 
 

• Every Practice Teacher should have supervision in relation to their 
practice teacher role by someone who is occupationally competent 

 
• Each Practice Teacher should have a named person who provides this 

supervision on a regular basis 
 
• Organisations should provide support and guidance to supervisors as 

required 
 

• Supervision should focus on the Practice Teacher’s role and function in 
relation to Practice Learning management and assessment 
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• Supervision should include sampling the practice of the Practice 
Teacher 

 
• Organisations should ensure that they facilitate the Practice Teachers 

attendance at standardisation meetings, support groups, practice 
teacher workshops, yearly review and other continuous professional 
development opportunities 

 
Á Provide advice and guidance to practice teachers where there are 

concerns regarding the student’s competence 
 

Á Have in place arrangements to support practice teachers who assess a 
student as marginal/failing 

 
It is intended that individual organisations will put in place appropriate 
arrangements to uphold these principles. 
 
Induction Programme  
 
Students should be provided with an induction orientation period to assist 
them in getting a sense of the context and work of the team, agency and the 
needs of service users.  This is vital in helping them cope with the natural 
anxiety and worry generated by the challenges of the new practice learning 
period.  Opportunities for observation, reading and reflection should be built 
into the early period of practice learning.   
 
The practice teacher is required during the induction period to make a 
judgement that the student has been able to demonstrate a sufficient 
understanding of agency purpose, mission and vision in order to begin to 
move into carrying out pieces of work.  To this end they should set an 
induction task specific to their agency to enable them to reach this decision. 
 
In devising induction programmes organisations should take into account the 
limited experience of many of the degree students particularly at Level 2. 
 
The induction is also the occasion for the agency to introduce to the student 
its policies regarding such matters as Health and Safety and Personal 
Protection including lone worker policies where they exist.  It is vital that 
agency policies with regards to these matters are drawn to the student’s 
attention in order that they are fully conversant with them.   
(NISCC: Practice Learning Standard 3.5.1) 
 
Recall Days and Study Days 
 
During the practice learning period all students will be recalled to college.  
These are an integral part of the programme and an essential requirement for 
students.  Normally non-attendance must be discussed and negotiated with 
the student’s tutor in advance of the “recall day”.  (See appendix 10 for dates.)  
The Practice Teacher should also be advised by the student of his/her non-
attendance. 
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NB.  Recall days contribute to the total number of days to be undertaken in 
the PLO and if the student is absent they will normally be requested to make 
up this time to fulfil the NISCC requirements. 
 
It is important that students have dedicated study time for reading, evaluation 
and completion of study tasks allocated by the practice teacher or on site 
facilitator.  It is recommended that a nominal half day per week for guided 
study or equivalent be discussed and agreed at the initial tripartite.  It is 
envisioned that each week students will have preparation for both work and 
supervision which will require them to make use of their study time.  Given this 
the situation should not be arising where the student is able to “stock pile” 
study time.  If not used in any particular week there is no automatic 
entitlement to “bank” the time and use it at a different point.  The study time 
may not necessarily be in a half day block but this may be how it is taken.  
‘Where’ it is taken i.e. in the agency or elsewhere is at the discretion of the 
agency.  It is intended that study should be a guided activity and therefore 
agencies may require students to study a particular matter or indeed an 
agency may require students to take part in a group study activity to assist 
their learning. 
 
Depending on the setting and nature of the organisation individual 
arrangements may, of necessity, be different.   However all should be aware 
of the principles which underpin its use. 
 
Study time is:- 
 

• An integral part of the students learning to practice 
• A guided activity to promote professional development 
• Commensurate with the needs of the student 
• Managed by the Practice Teacher and student through the Supervisory 

process 
• Linked directly to student’s work with Service Users/Carers 
• Part of the working day 

 
With regards to the completion of the case study/case project the student has 
3 study days dedicated for this purpose. Two of these study days will be 
prescribed and linked to the recall days and the student will then have choice 
as to when they can take the final study day.  If in any given week where the 
recall days occur and as a result the student is absent from the practice 
learning opportunity for two or more days they will not be entitled to a further 
study period that week.  Similarly in the week where they decided to take their 
final study day they will not be entitled to further study time in that week. 
 
Engaging in the work, gathering evidence, and meeting the assessment 
requirements  
 
Practice learning is about learning from the work.  Students will have the 
opportunity to engage in service provision across the range of areas that 
social work operates within.  The Social Work Degree seeks to maximise the 
learning for students during these protected periods of practice.  Every effort 
should be made to ensure that over both their practice learning periods, all 
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students have access to a full range of learning opportunities and 
requirements.  In addition, there needs to be clarity in what is expected from 
students in terms of their integration of knowledge and values and 
demonstration of skills in showing competent practice.  Students will also 
require support and guidance in linking theory to practice.  To assist practice 
teachers and students in doing this, it will be important that students share 
with practice teachers their learning and reading lists from academic modules, 
which can also be accessed through the programme handbooks.  (QUB 
programme handbooks are available through the School of Social Work 
website at www.qub.ac.uk/sw.  UU and FE handbooks will be provided by the 
programmes) 
 
Key roles, reflecting the National Occupational Standards for Social Work 
have been identified for ensuring the assessment of social work students as 
competent and confident practitioners.  Finally, in seeking to build in 
consistency and fairness to the assessment process, there is clear guidance 
on the amount of practice evidence expected in addition to other set 
assessment related tasks.  These areas, the practice learning requirements, 
the key roles and various assessment issues are dealt with comprehensively 
in subsequent sections of the handbook.   
 
It should be noted that evidence will be generated by the student in the 
“normal” course of undertaking their social work duties.  The focus should be 
on carrying out the social work task and evidence generation will be the 
natural outcome.  The Practice Teacher will ensure that the student has 
sufficient work to allow for the production of evidence and will require the 
student to undertake a number of written pieces of work during practice 
learning not all of which will ultimately form part of the formal evidence 
requirements. 
 
Student Complaints: 
 
Students may occasionally find themselves in the position where they either 
wish to make a complaint while undertaking practice learning or where a 
complaint has been made about them while they are undertaking practice 
learning.    Although individual situations may vary the NIDSWP have issued 
principles to which the organisations in which students are based should 
adhere: 
 
Principles relating to the provision of a complaints process for students 
undertaking a PLO: 
 
When providing students with guidance/procedures on how they can 
make a complaint: 
 

• Reference must be made to existing agency documentation which may 
influence how to make a complaint for example harassment 
policy/whistleblowing policy (a list of such policies should be made 
available to the student along with details of how they can be 
accessed.) 
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• Students should be made aware of the NISCC Code of Conduct for 
Employers 

• All above documentation must be drawn to the attention of the student 
during their induction to the agency. 

• The complaints process must begin at the lowest possible level and 
should generally begin within the student’s training team.  Thus there 
should be discussion with the practice teacher and/or tutor.  Both 
should normally be aware of any complaint before it is brought to the 
attention of others within the organisation such as a supervisor or line 
manager. 

• If it is not able to be resolved at the lowest level then a formal complaint 
with regard to the Practice Teacher/Supervisor should be brought in 
writing to the attention of the line manager of the practice teacher 

• If it is not able to be resolved at the lowest level then a formal complaint 
with regard to the Tutor should be brought in writing to the attention of 
the Course Director 

• Confidentiality should be maintained within this process – information 
should only be supplied to those with a need to know.  The student 
should not discuss specific complaints with others 

 
When providing students with guidance/procedures on how a complaint 
against them may be addressed. 
 

• Students should have knowledge of any complaints procedure existing 
in the organisation within which they are based. (A list of such policies 
should be made available to the student along with details of how they 
can be accessed.) 

• Students should be aware of the Premature Ending or Termination of 
Practice Learning Procedures 

• Students should be made aware of the NISCC Code of Conduct for 
Social Care Staff and this should be discussed with them in the context 
of professional practice and accountability  

• Students’ attention should be drawn to “Fitness to Practice” procedures 
within their academic institution 

• All above documentation must be drawn to the attention of the student 
during their induction to the agency. 

• Confidentiality should be maintained within this process – information 
should only be supplied to those with a need to know.  The student 
should not discuss specific complaints with others 

 
Students should also familiarise themselves with the following procedure: 
 
The Premature Ending or Termination of a Practice Learning 
Opportunity. 
 
There may be times when it is appropriate that consideration is given as to 
whether or not the Practice Learning Opportunity should continue.  A number 
of policies and procedures exist that relate to the situations which may bring 
about this consideration. 
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The NIDSWP have issued guidance for all involved in practice learning with 
regard to this area.  This procedure is called “The Premature Ending or 
Termination of a Practice Learning Opportunity” (Appendix 12) All 
involved with the Practice Learning Opportunity should ensure that they have 
a copy of this document. 
 
Codes of Practice for Social Care Workers and Employers of Social Care 
Workers. 
Northern Ireland Social Care Council (NISCC) September 2002 
 
“This booklet contains agreed codes of practice for social care workers and 
employers of social care workers describing the standards of conduct and 
practice within which they should work.” (P1) 
“The Northern Ireland Social Care Council expects social care workers to 
meet this code and may take action if registered workers fail to do so. 
Employers of social care workers are required to take account of this code in 
making any decisions about the conduct of their staff.” (P5) 
 
Students registered with NISCC are required to adhere to the Code of 
Practice for Social Care Workers. They should make sure that they have 
thoroughly acquainted themselves with their responsibilities under the Code 
prior to commencing practice learning. Throughout the practice learning 
period students should continue to use the Code to inform and guide their 
practice.  
 
In line with the Code students have a responsibility to ensure that they have 
obtained informed consent from service users prior to commencing work with 
them. Students should follow the principles set out in the DHSSPS Circulars 
“Consent in Social Care” (July 2004) and “Good Practice in Consent: Consent 
for Examination, Treatment or Care” (2003). 
 
Students should be aware of employer responsibilities under the Code and in 
particular 5.5 which states that they must co-operate by  
 
“Informing the NISCC about any misconduct by registered social care 
workers that might call into question their registration and inform the 
worker involved that a report has been made to the NISCC”  
 
It is important for students to remember that once registered with NISCC as a 
student they are required to inform NISCC of any changes to the information 
they have supplied for the purpose of registration. Failure to do so may be 
treated as misconduct.   
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2. The Practice Learning Requirements 

 
 

Supervised and assessed practice learning should offer a range of 
experiences to students to help them understand, acquire and demonstrate 
transferability of knowledge, skills and values in practice.  To this end, nine 
practice learning requirements have been identified.  These are the range of 
mandatory assessed practice opportunities which are to be offered over the 
course of the Social Work Degree.  Students will be offered opportunities to 
gain experience of: 
 
• Carrying out Statutory tasks 

• At least two different settings 

• Providing services to at least two user groups 

• Group care 

• Working with at least two other professionals 

• The contested nature, scope and purpose of social work in a contested 

society 

• Participating in formal decision making forums 

• Participation and presentation of evidence to courts, tribunals or other 

formal hearings 

• Applying community development approaches in social work 

  
All students over the course of both their practice learning periods need to 
cover each of the above requirements at least once.  With regard to working 
in at least two different settings and providing services to at least two user 
groups, it has been agreed that the Degree Partnership will ensure that 
students meet these requirements through the practice learning site allocation 
process.  It is recognised, however, that there will be concerns regarding the 
expectations that all these practice learning requirements can realistically be 
covered on any one practice learning opportunity.  Some sites will quite 
legitimately not be able to meet all of the requirements, particularly group 
care, participation and presentation to courts, tribunals or other formal 
hearings and community development.   
 
With regard to participation and presentation to courts, tribunals or 
other formal hearings and with regard to community development, the 
NISCC have clarified that experience of these two learning requirements 
can be gained through action learning or project work where sufficient 
opportunities are not available in real-life practice.   
 
Programme providers will ensure that these two requirements are part of the 
taught curriculum to make sure that students do acquire sufficient grounding. 
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However agency providers and practice teachers are still encouraged to 
consider these two areas within actual periods of practice learning perhaps 
through some form of action learning work.  The challenge is that all partners 
involved in the degree should ensure that consideration is actively given to all 
practice learning sites meeting as many of the requirements as possible.   
 
Guidance on Meeting the Practice Learning Requirements 
  
It is recognised that the provision of experiences relating to particular practice 
learning requirements will be more problematic for some sites than others.  
 
A general point, which relates to all nine practice learning requirements, is that 
students should be encouraged and facilitated to revisit the teaching from 
Programmes and from any previous courses they have undertaken to date 
which relate to the requirements. They may be able to use supervision with 
their practice teacher to assist them to integrate this teaching into practice.  
Students may also be able to access practice learning related agency training 
events which are available to them. 
 
N.B 
Students at Level 2 are required to cover at least one of the following 
during their practice learning opportunity: 
 

• Group care 
• Group work 
• Community Development 
 

Some of the specific learning requirements will now be addressed: 
  
Statutory Tasks:   
 
This should be interpreted as broadly as possible in terms of helping students 
see the legal basis or mandate or limits to the work they are involved in.  For 
example, students placed in a voluntary site should be in a position to be 
aware of the statutory basis underpinning the role and remit of the practice 
learning site, even if delegated from Trusts or another statutory body.  In 
addition all social work agencies operate within the context of overarching 
pieces of legislation which will permeate and influence many aspects of 
practice.  These include the Human Rights Act 1998, The Data Protection Act, 
and Race Relations Act etc… 
 
Participation and presentation to courts, tribunals or other formal 
hearings 
  
There is no expectation that this Practice Learning Requirement will be met 
when the student is in a social work agency undertaking their practice learning 
experience.  All students can meet this requirement by taking the modules on 
Court Work Skills within their academic teaching.  However it should be 
recognised that there is a gap in the legal/procedural knowledge base (and its 
application) when a student commences his/her first practice learning 
opportunity as he/she will not yet have undertaken the module on court work 
skills.  
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There may however be ways to assist students to avail of opportunities to 
expand their knowledge and/or skills with regards to this practice learning 
requirement dependent on the type and nature of the first practice learning 
opportunity. 
 
It is also acknowledged that students on both practice learning opportunities 
will rarely get the opportunity to undertake court, tribunals or formal hearing 
work while in agencies and that they may be placed in a site where none of 
these are immediately available.   
 
Practice teachers are thus encouraged to attempt to negotiate with teams who 
do undertake such tasks for any opportunity for the student to:– 
 

• Shadow a social worker who is involved in any type of court, tribunals, 
formal hearing work related to the student’s service user group: e.g. 
vulnerable adult case, Article 18 report, DLA applications, detention  for 
assessment under Mental Health legislation, review tribunal, Residence 
Order, child protection case conference, Guardianship, Power of 
Attorney and Office of Care and Protection  etc 

 
• Examine the file of a recent case which involved any of the latter types 

of work and engage in purposeful discussions with the worker involved. 
   

• Examine a case from initial referral through all the social work 
processes to maximum state intervention into service users’ lives and 
even “worst case scenario” (death of service user/ public enquiry). 

 
• Liaise with Probation Service for a group of students to undertake a 

pre-planned visit to court to observe it in operation, exploring roles and 
responsibilities 

 
Students may also be encouraged and facilitated to deepen their 
understanding by questioning -   
 

• Why are formal hearings, tribunals and court work part of the social 
work process? 

 
• What methods of intervention are used in such types of work? 

 
• What are the theories / legislation/ policies / procedures used in this 

type of work?  
 

• What skills, knowledge and values do social workers need to be 
effective in this type of work?  

 
• What, if anything, is different in this type of work compared with other 

types of social work practice? 
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Community Development 
 
The following definition has been used to describe community development: 
 
“Community development is about the strengthening and bringing about 
change in communities. It consists of a set of methods which can broaden 
vision and capacity for social change, and approaches, including consultation, 
advocacy and relationships with local groups. It is a way of working which is 
informed by certain principles which seek to encourage communities – people 
who live in the same areas or who have something else in common – to 
tackle for themselves the problems which they face and identify to be 
important, and which aim to empower them to change things by developing 
their own skills, knowledge and experience and also by working in partnership 
with other groups and with statutory agencies. The way in which such change 
is achieved is crucial and so both the task and the process are important.” 
(Mainstreaming Community Development in the HPSS, DHSS, August 1999).  
 
Community development approaches should be an integral part of all social 
work practice. 
 
While the requirement could be met by being placed in a community 
development team, this is not essential. The requirement could also be met 
by engaging with existing community development projects during the 
practice learning opportunity or by engaging in collective action with groups of 
common interest. 
 
 

 

 
 
“Working in Partnership” SHSSB document. 
 
 
Definition of Action Learning/Project Work 
 
Action learning is defined as undertaking a specific task allocated by the 
practice teacher involving interaction with a community and/or by undertaking 
project work on a desk research basis which addresses the identified learning 
outcomes. It should include the spectrum and range of community 
development approaches and methods with individuals and/or communities 
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and include work on collective action with groups of common interest, where 
appropriate. 
Collective Action: 
 
"Individuals coming together in groups and organisations to work for change 
around common issues and problems that cannot be tackled at an 
individual level" (Connecting People - Newry and Mourne  Health and 
Social Services Trust Community Development Strategy June 2002) 
  
This should then be demonstrated in the understanding and learning of 
community development approaches with particular relevance to the specific 
work setting and service user & carer group of the practice learning 
opportunity. 
 
Again, imaginative and creative thinking may be needed to help students 
relate to community development aspects of the area of practice in which they 
are involved.  Community profiling in terms of issues/needs and also access 
to and use of services may be a useful starting point in supporting students to 
deepen their practical understanding of community development in social 
work. They could be tasked to explore some of the following areas particularly 
as they relate to the practice area(s) they are involved in: 
 

• What is the purpose of community development within the social work 
profession? 

 
• What theories underpin it as a method of social work intervention? 

 
• What is community development in relation to the practice learning site 

service-user group? 
 

• Who is responsible for delivering a community development service 
within the agency? 

 
• Who delivers a community development service to the student’s 

practice-site service users? 
 

• How does the agency’s community development service receive 
referrals/proposals for a community development service? 

 
• How do they assess them? 

 
• What community development services do they deliver generally?  

 
• What methods do they use to deliver the community development 

service?  
 

• What is the extent of service user involvement?  
 

• Why is the service delivered in that way? 
 

• How is the service reviewed and evaluated?  
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• Who is the service provider accountable to? 
• What community development services do they deliver specifically in 

relation to the practice learning site service user group? 
 

• Critically evaluate what you now know about community development 
within the social work profession. For example: what are the current 
gaps in community development work in relation to the practice 
learning site service user group? In what ways could the service be 
enhanced?  

 
Examples of action learning/project work are: 
 

• Research and mapping activities in an area 
• Evaluation  - audit of the achievements of a group 
• Funding applications for a group 
• Group work programme, (e.g. personal development) 
• Committee training 
• Initiating a new group 
• Developing  new links between group and health & social care 

professionals 
• Policy review & development – tailoring national policies to local 

circumstances 
• Promoting and extending volunteering within an organisation 
• Training needs analysis for volunteers. 
• Identifying ands designing induction and training programmes for 

volunteers 
• Needs assessment/community profile 
• Satisfaction surveys on community initiatives e.g. transport project 
• Questionnaire design, piloting of questionnaires, analysis of findings 

 
 
Whatever Community development approach or task is undertaken there 
should be explicit reference by the student regarding the knowledge, skills 
and values developed during the work. 
 
Information on community development and social work is available at 
www.niscc.info/careers/qualify/curriculum_guidance.htm 
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Group Care 
 
Introduction 
 
The NISCC requirements for practice learning stipulate that students must 
gain practice experience in group care.  The following guidance notes outline 
an agreed regional approach to meeting this requirement.  
 
Group care is defined as: 
 
“Where people come together where there are elements of shared daily 
living activities and living or being within the life space of others”. 
 
Therefore group care can be interpreted flexibly and examples are: 
• Residential settings either full time or overnight/weekend 
• Day care settings 
• Supported living projects 
• Outreach/drop-in projects. 
 
Example 1: A student based in a statutory fieldwork team could usefully 

undertake a reception assessment for day-care and/or 
residential services following one service user from point of 
referral to attendance or admission and complete the initial 
assessment and care plan 

Example 2:  A student in a statutory fieldwork team undertaking work at a 
voluntary advocacy drop-in project for the same user group. 

 
In meeting this requirement there is an acknowledgement that there will major 
organisational challenges in providing these practice learning opportunities. It 
is also inevitable that this requirement will have an impact on service users 
living in group care settings and efforts should be made to minimise any 
disruption to service users. Demands on group care learning sites will 
therefore need to be carefully managed. The fact that a number of such 
learning sites may not have a qualified social worker on site with potentially 
no subsequent social work role modelling available to the student needs to 
taken into account. 
 
This requirement cannot be met through observation or simulation but must 
be met through direct work in a group care setting. The learning outcomes 
outlined in this section need to be addressed and the practice teacher should 
ensure that the student has sufficient learning opportunities in order to 
address the learning outcomes. 
 
The fundamental purpose of group care learning is to provide the student with 
the opportunity to consider the range of care provision for users of service to 
promote and enable quality of life factors.  When considering the relevance of 
accessing group care opportunities when the student is not placed in a core 
group care site, practice teachers should be mindful of the appropriateness of 
linking the student to a group care site. 
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Group care opportunities should not be sought unless there is a clear alliance 
to the core site and where the provider agency does have formal partnerships 
and alliances between community based and day care and residential units.  
Group care opportunities may not be accessible for all core sites across 
Northern Ireland. 
 
Learning Outcomes from Group Care Opportunities 
 

When undertaking group care opportunities students could achieve the 
following:  

 
1. An increased understanding of the impact on service users of the 

process of transition through exploration of personal losses and gains 
within a group care environment. 

 
2. An increased understanding of the impact on service users of 

institutional processes through exploration of group norms and 
behaviours. 

 
3. An increased understanding of the concept of individual action through 

exploration of care planning; management of routines and unit policies. 
 

4. An increased understanding of the role and function of group care 
services through an exploration of the continuum of care provision and 
the appropriateness of referrals to group care. 

 
5. An increased repertoire of skills for working in the life space through 

exploration of relationship formation, group dynamics, observation 
skills, exchange of information skills and continuity of care skills. 

 
These learning outcomes can be linked to the evidence requirements and the 
practice foci.  Practice Teachers should consider the outcomes as guides for 
the allocation of group care opportunities. 
 
Potential Work Opportunities: 
 

1. Complete the admission and review process with 1 user. 
 

2. Complete discharge and review process with 1 user. 
 

3. Undertake identified objectives from the care plan e.g., work with loss, 
self-esteem work. 

 
4. Undertake identified project work e.g., facilitating information exchange 

regarding new policies or resources. 
 

5. Undertake typical duties within group care e.g., complete skills in 
residential work; facilitate activity sessions in day care. 
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Minimum Requirements 
Whilst it is recognised that some students may meet the learning outcomes 
within a shorter time frame, it is anticipated that 40 hours would be a 
reasonable time period in which to undertake identified group care 
opportunities. This would include associated preparatory, evaluative and 
reflective written work. 
 
Group Work 
 
This requirement cannot be met through observation or simulation but must 
be met through direct work in a group work setting/context. The learning 
outcomes outlined in this section need to be addressed and the practice 
teacher should ensure that the student has sufficient learning opportunities to 
address the learning outcomes. The work is required to be structured with 
purposeful intervention of sufficient depth which is informed by theory and an 
understanding of group dynamics. The student must demonstrate the ability 
to work with groups in the planning, contracting, facilitation and evaluation 
stages. 
 
The requirements can be met as follows: 
 
Where it is possible and appropriate, the requirements should normally be 
met by directly working with a group/s of service users and carers and 
communities with a common need or with members of the public with shared 
social interests. The requirements may also be met by using group work 
approaches in work with families and/or children within field work cases.  
 
The requirements may be met by the student demonstrating group work skills 
with a colleague involved with service users and carers, where the student 
directly contributes to or co-works the facilitation of the group using the 
required facilitation skills and where specific learning outcomes are identified. 
 
The emphasis in all learning situations should be on the underpinning skills 
and knowledge used in group work and their transferability across residential, 
day care or fieldwork settings. This should be evidenced by purposeful, 
structured intervention of sufficient depth which is underpinned and informed 
by the theory and understanding of group dynamics and which meets the 
learning outcomes identified in this section, including: 
 

• Identify opportunities to form and support groups (whether or not a 
student joins a group or establishes a group) 

• Use group programmes, processes and dynamics to promote 
individual participants’ skills and promote growth, development and 
independence and foster interpersonal skills. 

• Help groups to achieve planned outcomes for their members and to 
evaluate the appropriateness of their work 

• Disengage from groups appropriately 
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Minimum requirements/Number of sessions 
 
Ordinarily this requirement would be met in no less than 4 work sessions where 
the student is fully involved in the group work process. 
 
Practice teachers should refer to the Handbook’s “Statement of 
Differential for Levels of Practice Learning” (Appendix 1) in order to 
inform their professional judgment of competence at Levels Two and 
Three.  
 
Conclusion 
 
There are many and significant challenges in seeking to maximise the range 
of learning requirements that practice learning sites can offer students.  The 
suggestions in this handbook are intended as a helpful beginning to this 
process.   
 
The onus is on the practice learning provider, represented through the 
practice teacher and on-site facilitator/supervisor, to be clear about what the 
practice learning site can provide for the student and to address this clearly in 
the initial contracting meeting. Furthermore it is imperative that identified sites 
have considered the real possibility of accessing opportunities to meet all 
requirements particularly where the site is considered  to be a core site, i.e. 
one where the student will undertake a substantial amount of their practice.  
This work is ongoing and needs to continue across the statutory and voluntary 
sectors. It will also be informed by the NISCC Standards for Practice Learning 
Providers.   
 
Nevertheless, regardless of how the situation develops, it remains critical, that 
if meaningful and purposeful opportunities are not available within a 
level two period, the practice teacher must note this clearly to ensure 
appropriate allocation of a site is made for level three.
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3. Key Role Specification 

 
 

 
The Degree seeks to prepare students to work in a broad range of situations 
and to respond to and contribute to change in the professional context.  
During their practice learning, students strive to take forward three main 
elements of professional development.  Firstly, fundamentally and at the 
centre of everything, there is ethical practice in terms of the application of the 
professional value base.  Values of respecting and protecting the rights, 
building trust, and promoting the interests and independence of service users 
are built into the NISCC Codes of Practice.  Along with the Statement of 
Expectations from service users, these need to influence the student’s 
practice.  Secondly, professional competence needs to be demonstrated in 
relation to the knowledge, understanding and skills to promote service users 
well-being in preparing for and delivering direct practice.  Finally there is the 
need for professional responsibility and accountability in seeking to 
understand and work within the contested nature, scope and purpose of social 
work in a diverse society.  It is the inter-relationship and bringing together of 
these 3 elements that are fundamental to “developing professional social 
workers whose practice is founded on values, is carried out in a skilled 
manner and is informed by knowledge, critical analysis and reflection.”   
 
The six key roles laid out in the Northern Ireland Framework Specification 
for the Degree in Social Work (DHSSPS: 2003) provide the key core skills, 
knowledge and the standards that are required from all students to meet the 
challenges of practice outlined above.  In the framework specification 
document from which they are taken, the links with the National 
Occupational Standards for Social Work (2003) (NOS) and the QAA 
Benchmark statements – Academic Standards – Social Work are made 
explicit.  The key roles are further broken down into 21 practice foci which 
are required in order to fulfil these key roles and which reflect the 21 units of 
the NOS. The practice foci are the general benchmark statements that explain 
the professional practice components of each key role.  Students must 
demonstrate that they have achieved the key roles and A statements to the 
practice teacher, whilst, as indicated above, adhering to and demonstrating 
the values and principles stated within the NISCC Code of Practice for Social 
Care workers and the Statement of Expectations (DHSSPS: 2003:35) from 
individuals, families, carers, groups and communities who use services or 
those who care for them.    
 
The Key Role Matrix 
 
For the purposes of this handbook, the practice foci have been outlined in a 
matrix (Appendix 6). As indicated above, these 21 foci are considered 
essential for confident and competent practice at level two and three of the 
degree.  They are required and mandatory for all students.  Apart from A8 
which can be demonstrated in either practice learning period, they all need to 
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be demonstrated in both periods.  (As indicated earlier, students and practice 
teachers are referred to the attached differential statements of outcome for 
each level of practice learning in Appendix 1) 
 
The matrix also details the expected practice outcome for each of the practice 
foci.  (The associated acquired skills, as well as the knowledge and critical 
understanding needed, are omitted in this matrix but can be accessed in the 
Framework Specification document columns B and C respectively).  The 
outcome statements (D statements) are indicators of what the student must 
demonstrate at the end of the three years to ensure they meet the 
requirement of confident and competent practitioners. In addition suggestions 
as to appropriate evidence indicators for the practice foci are also provided.  
In meeting the practice foci students should, by default, be addressing the D 
statements.  It is not required for students to specifically reference how 
they have met each individual D statement. 
 
Students and practice teachers should note that universal terms are used for 
suggested evidence indicators, as practice learning will take place in a range 
of settings and sectors.  It is important, therefore that these indicators are 
viewed as indicative only and where an agency does not complete formal 
assessment reports or care plans, consideration should be given to 
what the equivalent evidence could be within that particular setting. For 
example, assessment reports could be viewed as formal agency reports or 
professional judgements as to the user situation as prepared by the student 
for supervision and a care plan could be a set of recommendations for future 
action. (See also section 4) 
 
Finally the matrix provides space for the student and practice teacher to note 
emerging evidence.  The matrix will become a key working document during 
the practice learning period and can be used in a number of different ways: 
 
• As a recording tool for the identification of the type of evidence being 

generated by the student. 
 
• As an audit tool for the type of typical evidence that would demonstrate 

confidence and competence. 
 
• As a verificatory tool for the practice teacher who can initial that the 

evidence was generated. 
 
• As the final record of the evidence the student has drawn on for their 

professional development report and as such must be included in the 
report. 

 
 
Practice teachers and students are advised to photocopy the matrix for 
ongoing use throughout practice learning, and a completed copy should 
be maintained within the agency along with the evidence of the student.  
Only a summary sheet from the matrix is required in the Professional 
Development Report. 
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4. Formal Evidence Requirements 

 
 
As an aid to practice teachers and students and as a means of standardising 
core aspects of all practice learning the following pieces of evidence must be 
produced by the student during their period of practice learning and be 
assessed and verified by the practice teacher 
 

Level 2 Level 3 
 

• One assessment or equivalent to 
include tuning-in and evaluation 
and general consideration of risk 
issues. 

 
• One care plan or equivalent to 

include tuning-in and evaluation. 
 
• One review or equivalent to 

include tuning-in and equivalent. 
 
• Three direct observations to 

include tuning-in and evaluation 
and feedback from service user. 

      (see below for further guidance) 
 
• Maximum of five agency 

generated evidence pieces. 
 
• The completed matrix  
 

• One assessment or equivalent to 
include tuning-in and evaluation 
and general consideration of risk 
issues. 

 
• One care plan or equivalent to 

include tuning-in and evaluation. 
 
• One review or equivalent to 

include tuning-in and equivalent. 
 
• One risk assessment with tuning-

in and evaluation that considers 
models and frameworks. 

 
• Three direct observations to 

include tuning-in and evaluation 
and feedback from service user. 

      (see below for further guidance) 
 
• Maximum of five agency 

generated evidence pieces. 
 
• The completed matrix  
 

 
NB. When it is detailed that a piece of evidence is to include a tuning in and 
evaluation then this must be undertaken and attached.  It is not sufficient that 
a student has previously tuned in to the service user and the situation.   The 
tuning and evaluation required need to relate to the specific piece of work  i.e. 
the assessment, care plan, review and direct observations.  Where the work 
takes more than one session i.e. an assessment then the student may tune in 
to the piece of work as a whole and evaluate as a whole. 
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Direct Observations of Practice 
 
o OBSERVATION REPORTS 
 
There is a requirement for a minimum of 3 direct observations, of passing 
standard, (i.e. reflect descriptors at Level 2 or 3). 
 
All 3 direct observations must be face-to-face contact with service user(s) 
and/or carer(s). 
 
All 3 direct observations must be carried out by an accredited Practice 
Teacher. 
 
The tuning in and evaluation in connection to the Direct Observations 
must be submitted as part of the PDR. 
 
Guidance 
 
o Developmental assessment: 

- Observations should ideally be “staggered”.  Throughout the 
placement, i.e., beginning/middle/end phase of the placement 

- Assessment feedback within the observation report should be 
constructive and should make links with any previous 
observation(s), i.e., future learning needs previously identified 

 
o Range of work observed 

- Ideally the observations should reflect as wide a range of 
practice as possible, i.e. 
Á One-to-one work 
Á Group work 
Á Group care intervention 
Á Review (where service user(s) present and where student 

takes a lead role) 
 

o Content of observation report 
- It is preferable if the observation reports are typed 
- Feedback within report: Practice Teachers are advised to 

provide specific constructive feedback with regard to the use of 
knowledge, skills and values/AOP.  This feedback should 
highlight strengths, areas for development and specific 
examples 
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Practice Teacher Report  
 
Guidance on Practice Teacher’s Report 
 
A good Practice Teacher’s Report should document the student’s professional 
developmental journey through the PLO. 
 
Within the “Assessment of Student’s Professional Development” section it 
may be helpful to use the sub-headings of ethical practice, professional 
competence and professional responsibility, etc 
 
o Ethical Practice 

Practice Teachers should refer to the NISCC Code of Conduct, 
application of value base, development of anti-oppressive practice and 
student’s ability to understand and reflect on value dilemmas or ethical 
issues in practice 
 

o Professional Competence 
The developmental journey re: knowledge and skills with regard to the 
social work tasks/linking to key roles 1 – 4 

 
o Professional Responsibility & Accountability 

The development and progress with regard to continuous professional 
development and use of supervision, linking to key roles 5 & 6 
E.g. See Practice Learning Manual,  Practice Teacher Report 
Guidance. 

 
o Use Examples of Practice 

Any discourse on student’s development and progress is further 
enhanced by the provision of examples of practice 

 
o Theory to Practice 

Linking appropriate, relevant and current theory to practice (including 
AOP and values) 
 

As indicated previously, assessments, care plans, reviews have to be 
understood within the context of the agency for which the student is carrying 
out the piece of work.  With regard to the pieces of work the student is asked 
to undertake, they need to be able to describe, analyse, evaluate and reflect 
on how the work was prepared for, assessed, planned and taken forward and 
reviewed, in other words, the social work process.  This will occur even in 
situations where it may not be formally recorded as such by the agency.  The 
equivalents of assessments, care plans or reviews will be how agencies 
interpret their interventions within the context within which they operate, 
and will therefore cover a wide and varied range of practice situations.   
 
All direct practice pieces of evidence and associated evaluations should 
critically reflect on the knowledge, skills, values and anti-oppressive practice 
issues. Students may use the proformas available in the Regional Practice 
Learning Manual to complete these exercises.  These forms are similar to 
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those which they would have worked with in the preparation for practice 
learning module referred to earlier.   
 
There will be variations between practice learning sites as to the amount of 
work allocated to students. This is an area where it is difficult to be 
prescriptive.  Practice teachers and onsite facilitators should bear in mind that 
the above list of work is deemed to be appropriate to allow students to 
demonstrate the key roles.   
 
The identified formal evidence requirements should be seen as a baseline that 
all students will adhere to.  It should be fully appreciated by students and 
practice teachers that the formal requirements are a minimum level.  All 
students will be expected to fully engage in the supervisory process that will 
address the ongoing knowledge, skills and values demonstrated by the 
student in their direct practice.  Practice teachers will require students to 
demonstrate their knowledge of and practice competence in the totality of the 
social work process throughout the whole period of practice learning.  The 
formal evidence requirements will be the verified examples of typical and 
consistent practice of the student which needs to be demonstrated 
throughout.  Given the individual learning needs of students and the diverse 
range of practice situations available to them, the practice teacher will set 
other learning and evaluative tasks as appropriate which may include 
process records, theoretical analyses or case analyses.  The purpose of these 
learning and evaluative tasks is to ensure the student is engaging in an 
evidence based way with the social work process as appropriate with the 
service user group. 
 
By the end of the practice learning period it will not be atypical for a student to 
have produced evidence of competence through evaluative write-ups of 
individual, family, group or community interventions plus numerous examples 
of formal and informal assessments and work plans.  Underpinning these 
typical pieces will be analyses of theory for practice, skills and values audits 
and evaluations. 
 
Students are reminded that the formal evidence requirements are a 
statement of minimum evidence to be produced. 
 
Practice teachers are reminded that a sensitive balance needs to be struck 
between the student undertaking a range of appropriate direct practice tasks 
and tasks for supervision.  Expectations and outcomes should be fully 
discussed in the initial contracting phase with the student and reviewed on a 
regular basis. 
 
Evidence and the Matrix 
 
The full matrix should record ongoing evidence as appropriate for the 
practice foci, e.g. initial visit; tuning-in and evaluation; groupwork session; risk 
consideration/analysis; initial assessment.  In so doing the student is noting 
the ongoing professional practice evidence. 
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It is recommended that a review of the ongoing evidence production is 
completed on a regular basis throughout practice learning with minutes of 
supervision noting the practice teacher verification. 
 
For the Matrix Summary Sheet which is included in the Professional 
Development Report, the student should identify the most appropriate type of 
evidence already verified.  The formal evidence requirements should be 
contained as part of the identified evidence. 
 
It is the responsibility of the practice teacher to retain an anonymised pack 
of the formal evidence requirements plus a copy of the full matrix.  This pack 
should be retained for one year to allow for assessment outcomes and also 
the possibility of appeal procedures.  It is advisable that students also retain a 
copy. 
 
In addition to the above, there are also two further significant pieces of work 
that students are required to complete:   
 

• A 4000 word ( + or – 10% )  Reflective Practice Assignment that 
considers their learning and development in relation to all aspects of 
their work and linked to the social work process and key roles.  (Further 
guidance on this is contained within Appendix 9) 

• A 4000 word or 5000 word (+ or – 10%)  Case Study/Project 
(dependent on practice learning level), which should demonstrate more 
substantial evidenced based practice competence in relation to a 
significant piece of work.  (See Appendix 9) 

 
N.B Please also remember: 
 
Students at Level 2 are required to cover at least one of the following 
during their practice learning opportunity: 
 

• Group care 
• Group work 
• Community Development 

 
Finally, a proforma in relation to obtaining service users consent and 
ensuring confidentiality needs to be completed in respect of the work 
carried out with service users and which has been used by the student for 
their learning purposes.  (See Appendix 8)  
 
Contact with service users is commented upon by the Practice Teacher within 
the Professional Development Report.   
 
Practice Teachers are reminded of the DHSSPS Circular (Consent in Social 
Care: July 2004) on the need to have service user consent before students 
undertake work with them. 
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5. Assessment of Practice Learning 

 
 
Summative and Formative Assessment: 
 
The assessment of the student’s practice learning period needs to be 
accurate (valid and reliable), it needs to be fair, it needs to be efficient and 
finally it needs to fit within the context of the Degree.  To this end, the practice 
learning is assessed in two main ways 
 
Firstly, the practice teacher has the responsibility to provide an open, clear, 
ongoing and fair assessment of the student’s practice during the practice 
learning period.  The methods of assessment will be discussed and agreed at 
the initial planning meeting.  This assessment will be informed by direct 
observation of the student’s practice and the supervisory process, and mainly 
through completion of the formal evidence requirements outlined in the 
previous section.  The assessment will include feedback from other workers, 
carers and service users.   
 
The practice teacher and student will have to negotiate and plan the 
production and assessment of these various items of evidence throughout 
the practice learning period.  This will be a formative assessment of the 
student’s ongoing competence and confidence through the evidence of their 
practice.  Students are advised that they are likely to be required to produce a 
range of evidence throughout practice learning. The practice teacher will verify 
competence across all work but specifically against the formally required 
evidence. 
 
The planning of the production of the required evidence is critical and practice 
teachers are strongly advised to discuss and agree an expected timeline for 
production.  For example a practice teacher may require 2 assessments and 
plans, 2 process records and 1 direct observation within the first four to five 
weeks. They could then verify some of this work provided it meets required 
standards. 
 
Similar baseline expectations can be set for “blocks” of practice time that 
ensures an incremental approach to evidence production and facilitating clear 
and valid formative assessment. 
 
The practice teacher is responsible for gathering, verifying and retaining these 
various evidence items throughout the practice learning period.  The practice 
teacher will then make a summative assessment of the student’s practice 
within the Professional Development Report which the practice teacher will  
also compile (See Appendix 8)   This assessment will be based upon a pass 
or fail basis and is not given a numerical mark and does not contribute to 
degree classification.  (UU/FE require two bound copies of this to be 
submitted to the programme on the agreed date.  (See Appendix 10). QUB 
have different requirements which will be advised to their students) 
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Assessment of Reflective Practice Assignment and Case Study/Project 
 
The second element in the assessment of the student is of the Reflective 
Practice Assignment and the Case Study/Project. These are assessed against 
agreed university marking criteria, and are designed to encourage the student 
to critically analyse, evaluate and reflect on their journey of learning and also 
to do likewise in relation to an in depth exploration of a particular piece of work 
carried out during their practice learning period.   
 
The content of the Reflective Practice Assignment is outlined within Appendix 
9.  It is verified but NOT graded or marked by the practice teacher within the 
professional development report.  The Reflective Practice Assignment will 
detail how the student has progressed during each Practice learning period 
from the point at which they completed their Individual Learning Plan. 
 
The Evidence Based Practice Case Study/Project will be also be assessed 
independently of the student’s performance within the practice learning site 
although it will be based upon a piece of practice the student has been 
involved in.  The student should hand in the Case Study/Project on the date 
advised. The Case Study/Project will be verified, but not marked by the 
Practice Teacher using the Case Study verification form which they will 
forward to the programme by the date advised.  (See  Appendix 10).   
 
There are different procedures in QUB and UU and FE in terms of how the 
Practice learning modules are marked and the relationship between the 
Practice, the Case Study and Reflective Practice Assignment components.  In 
all programmes there are a variety of possible assessment outcomes from 
practice learning and detailed guidance on these is currently being prepared 
by each programme. 
 
Absence from the Practice Learning Opportunity: 
 
Normally there should be no extension to the number of days of practice 
learning opportunity i.e., if the student is considered to be marginal no 
additional time should be given, i.e. no “extra” days to allow them to attempt to 
bring performance up to the required standard.   However in the case of 
“missed” days e.g., due to illness/extenuating circumstances then the 
following will normally apply: 
 

Up to 5 missed days:   
Where it is not disadvantageous to the 
student they would “make up” these 
days/hours by extra work. 
 

Up to 10 missed days:  
Hand in dates would, where possible, be 
extended to allow student to make up 
shortfall. 
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More than 10 missed days:   
PLO would normally be considered 
unviable. 

 
The training team will need to consider the individual circumstances of each 
student in arriving at a recommendation as to whether placement can 
continue or not. 
 
Role of the Practice Assessment Panel (PAP) 
 
The Practice Assessment Panel reviews all submitted assignments and the 
Professional Development Reports.  The purpose of the Practice Assessment 
Panel is to collate and present recommendations to the Practice Assessment 
Board/Board of Examiners, to monitor and assist in the development of 
standards in relation to assessment and with regards to student competence 
in practice learning.  The Panel has a membership of representatives of 
academic and agency staff. 
 
The Panel will highlight areas in individual Professional Development Reports 
which may require extra work or where the practice has been exemplary.  
Where further work is required the student and practice teacher will be made 
aware of this. The Panel also marks the practice based Case Study/Project 
and the Reflective Practice Assignment.  It then forwards to the Programme 
Assessment Board an independent recommendation in respect of each 
student at Level 2 and Level 3.  The recommendation of the practice teacher 
will also be forwarded to, and considered by, the Programme Assessment 
Board. Following this a recommendation will be made to the Board of 
Examiners. 
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The Management of Concerns Specifically Related to Practice 
Competence – Protocol for Practice Teachers 
 
Section A 
NISCC Practice Learning Standard 3.7.3 states 
 
“each practice learning provider ensures staff are supported in carrying out 
their assessment responsibilities, including opportunities for standardisation, 
continuous professional development and sharing of best practice.” 
 
To ensure the above is achieved, provider agencies are required to have 
arrangements that are consistent, fair and transparent. 
 
Whilst each agency has internal mechanisms for support and guidance for 
Practice Teachers and a quality assurance system in relation to the standards 
to measure student competence over and above normal managerial 
supervision the following actions are required when the Practice Teacher has 
concerns about the student meeting all requirements: 
 
ü Ensure full involvement of tutor, student and on-site (as appropriate) 
ü Record and agree timescales of use of any formal internal processes of 

quality assurance (to be discussed in Practice Teacher Report) 
ü Ensure completion of minute of extraordinary and/or final tripartite 

meeting 
ü Ensure student evidence folder is forwarded with the PDR if a 

recommendation of NOT COMPETENT/FAIL 
 
Section B 
This guidance is advised for Practice Teachers where there are concerns 
about a student’s ability to meet the key roles and / or practice learning 
requirements. 
 
ü Do not ignore the situation , but at the same time do not over react 
ü Be clear about the problem areas with the student 
ü Provide the student with honest feedback on work (written and 

practice) 
ü Make time to address the issues as soon as they arise and set 

tasks/objectives and review progress within agreed timescales. 
ü If concerns arise prior to the mid - point review instigate an earlier 

meeting 
ü If concerns arise after the mid - point review initiate an extraordinary 

meeting 
ü Formulate appropriate opportunities within agreed timescales including 

a date for a formal review meeting. 
ü Maintain appropriate records. 
ü Advise relevant managers and ensure support for self  
ü Ensure student has access to appropriate support mechanisms 

 
6. Guidance:  Use of Internal Mechanisms 
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ü Ensure sufficient time for completion of detailed assessment report 
ü Use managerial supervisory arrangements throughout the practice 

learning period.  
ü Ensure adherence to organisation’s internal mechanisms for quality 

assurance of student competence. 
ü Ensure you are fully aware of appropriate agency and programme 

policies and procedures and NISCC Codes of Practice. 
 
N.B.  If a serious/dangerous situation should arise you should         

immediately refer the matter to the appropriate person(s)         
within your organisation.   

 
× ENSURE THE WELFARE AND SAFETY OF SERVICE USERS. 
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PART 2:  
 
 
 
 

Appendices of Guidance 
 And Proformas 
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Appendix 1: Statements of Differential for Levels of Practice Learning 
 

 
Level 
Indicators 

Level One 
Foundation 

Level Two 
Application 

Level Three 
Integrated Application 

 
 
 
Knowledge 

 
 
 
o Understanding of key 

theoretical concepts which 
inform social work practice 

 
 
 
o Beginning ability to apply 

social work theories and 
methods to direct and inform 
practice 

o Uses appropriate 
sociological/psychological 
material to further 
understanding of service 
user’s situations 

o Can relate knowledge of law 
and social policy to agency 
function. 

 
 
 
o Demonstrates ability to 

select, apply and sustain 
appropriate social work 
methods and demonstrate 
explicit use of same 

o Demonstrates informed 
and critical awareness of 
agency function 

o Can critically apply a range 
of theoretical perspectives 
and research to support 
evidence-based practice 
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Level Level One 

Foundation 
Level Two 
Application 

Level Three 
Integrated Application 

 
Skills 

 
o Demonstrates 

understanding of and 
ability to apply basic verbal 
and non-verbal skills of 
engagement 

 
o Can produce a clear, 

concise and accurately 
presented written report 

 
o Demonstrates ability to 

undertake social work role and 
related agency tasks 

o Can use a range of social work 
skills appropriate to each stage 
of the social work process 

o Demonstrates the ability to use 
verbal and non-verbal skills of 
engagement in a considered 
way 

o Can express and present 
information clearly in verbal 
and written form 

o Can demonstrate a beginning 
ability to use self 

o Demonstrates a beginning 
ability to analyse, evaluate and 
reflect on practice 

o Can manage time and own 
workload competently, with 
guidance 

 
 

 
o Demonstrates confident and 

competent use of a range of 
verbal and non-verbal 
communication skills, including 
the ability to respond to 
complex and unforeseen 
situations 

o Demonstrates confident and 
competent use of self 

o Can report and present 
information concisely, yet 
comprehensively, presenting 
complex issues clearly 

o Demonstrates an extended 
repertoire of skills integral to 
their practice 

o Demonstrates a developed 
ability to analyse, evaluate and 
reflect on practice 

o Can manage time and own 
workload competently with 
some guidance 
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Level Level One 

Foundation 
Level Two 
Application 

Level Three 
Integrated Application 

 
Values 

 
o Demonstrates awareness 

and understanding of 
impact of values, beliefs 
and attitudes on self, 
service user and service 
delivery 

o Demonstrates an 
awareness of the potential 
for conflict between 
personal and professional 
value base 

o Demonstrates a basic 
understanding of 
inequalities and diversity 

 

 
o Can recognise significance 

of power and authority in 
worker/service user 
relationship and is able to 
safeguard right and promote 
responsibilities of others 

o Demonstrates understanding 
of different forms of 
discrimination and 
oppression and their impact 
on service users 

o Can recognise and begin to 
explore some of the value 
dilemmas and conflicts 
inherent in social work 
practice 

 

 
o Can challenge individual, 

institutional and structural 
oppression in an 
appropriate and 
constructive manner 

o Demonstrates an ability to 
work toward resolution of 
value dilemmas and 
conflicts in both 
interpersonal and 
professional contexts 

o Can integrate the values of 
social work in to own 
practice while 
understanding own 
personal value system 

o Demonstrates the ability to 
actively promote rights of 
service users 
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Appendix 2: Student’s Individual Learning Plan 
 

NB:   Individual Learning Plans must be discussed and agreed with 
your Personal Tutor 

  
Level 1/Level 2/Level 3 (Please underline your stage on the Programme)  

 
Section 1 
 
1. Name of Student  ______________________________ 

 
 

2. Name of Tutor  ______________________________ 
 
 
 Date:   ______________________________ 
 

3.    Name of Programme?     3 Year Route     2 Year Route   (Please 
circle one)  

 
 

4. Educational Achievements (Please list ‘A’ level and or equivalent 
qualifications undertaken with grades (do not list GCSEs) and if 
applicable certificates/diplomas degree/s with subject/s undertaken with 
grade where appropriate)  

 
 
 
 
 
 
 
5. Previous Work Experience (Please list any paid or voluntary 

experience of social work/social care – with dates – prior to starting the 
Programme) 

 
 
 
 
 
 
6.  (NB: To be completed by Level 3 Students only).   Please identify 

the client group and setting you worked in during your first 
practice learning experience. 
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7. Please indicate practice learning requirements which were not 

met in Level 2? 
 
 
 
 
 
 

8.  What previous knowledge and experience do you feel you are 
bringing with you to this stage of the Programme?  

 
 
 
 
 
 
Section 2 
 
9.  What do you feel are your personal learning needs at this stage of 

the programme? (Please identify your learning needs in each of the 
following areas) 

 
Skills 
 
 
 
 
 

 
Knowledge  

 
 
 
 
 
 

Values 
 
 
 
 
 
 

Anti Oppressive Practice 
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Section 3 
 
10. Please identify your personal learning objectives for this stage of 

the programme 
 
 
 
 
 
 
 
 
11. What tasks will you need to undertake to address your personal 

learning objectives? 
 (In this section please indicate how you intend to use your flexible 

learning days - be as specific as possible with dates where 
appropriate) 

 
 

A. During the Taught Semester/s? 
 
 
 
 
 
 
 
 
 
 

B.  During Your Practice Learning in the Agency? (All students 
should complete this section towards the end of the taught 
semester/s and prior to going on practice learning opportunity)  

 
 
 
 
 
 
 
 
 
 
Signed: 
Student____________________________________Date_______________ 
 
 
Tutor_____________________________________Date________________ 
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Appendix 3: The Practice Learning Initial Agreement  
  

Practice Learning Period: From: ____________To: ____________ 
 

NB: If agency is closed any other dates than agreed regionally in 
the Calendar (Appendix 10) then arrangements must be made to 
compensate to ensure that correct number of PLO days are met. 
 

Work setting 
 

 

Address 
 
 
Tel No: 
 

 
 
 
 

 

Student’s name 
 

 

Contact phone number(s) 
email address 
 

 

Social Work Programme and  
Level 
 

 

Details of Student Registration 
with NISCC: 
 
 
If No then what is the 
explanation for this? 
 
(copy must be provided prior to 
student commencing work with 
Service Users) 

Has copy been provided? 
 
Y / N 
 
 
 
 
 
 

 

Practice teacher’s name 
 

 
 

Contact phone number(s) 
email address 
 

 
 

Tutor’s name 
 

 

Contact phone number (s) 
email address 
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On-Site facilitator’s name (if 
applicable) 
 
 

 

Contact telephone number(s) 
email address 
 

 

 

Practical arrangements  
Hours of work/ Time off in lieu  

 
 

Sick leave arrangements 
(Student, practice teacher) 

 
 
 
 

Guided Study arrangements 
 
 
 
Student support group? 

 
 
 
 

Accommodation: i.e. desk, chair, 
telephone, computer and internet 
access, library 
 

 
 
 

Typing/Admin support  
 

Specific Concerns: Health and safety 
issues covered during induction e.g. 
signing in & out, Personal safety, 
Personal possessions, Gifts issues 
with service users and practice 
teachers 
What to do in the event of an 
accident, accountability, student’s 
responsibilities, IT policies, etc. 
Student complaint process and PLO  

 
 
 
 
 
 
 
 
 
 
 

Business arrangements e.g. need to 
transport service users, business car 
insurance, travel expenses, name 
badge 
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Any significant / additional information which may impact on 
Practice Learning? 
Any relevant personal/health issues which may impact on PLO? 
Have any conflict of interest issues arisen to date? Any likely to 
arise? 
(Student to be aware that any issues which do arise during PLO 
are to be raised with the Practice Teacher.) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
First PLO students: learning needs from individual learning plan 
to be noted here.  Students should discuss their experiences 
during Preparation of Practice module as well as general academic 
progress and share any reader’s comments. FLD activities to be 
shared 
Second PLO students: learning need from their most recent 
Individual learning plan to be noted. Last PT report, feedback from 
readers of RPA and EBCS, academic progress and FLD activities 
to be discussed. 
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Practice learning requirements.  * N.B At Level 2 one of the 
following must be met; Groupwork, Group care or Community 
Development 
Requirement Available Not available Already met at 

level 2. 
Statutory tasks 
 

 
 
 
 
 
 

  

Decision 
making 

 
 
 
 
 

  

Group care* 
 

 
 
 
 
 

  

Working with 
two other 
professions 

 
 
 
 
 

  

Contested 
nature, scope 
and purpose of 
social work in a 
diverse society 

 
 
 
 
 
 

  

Court 
work/tribunals 
/formal 
hearings.* 

 
 
 
 
 

  

Community    
development 
approaches * 
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Proposed workload and range of learning opportunities available to 
student  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Supplementary learning opportunities required 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 53 
 

Supervision arrangements (to include with line manager/on site 
facilitator where applicable) covering frequency, preparation and 
respective responsibilities. 
With Practice Teacher: 
 
 
 
 
 
 
 
 
 
 
With On Site Facilitator 
 
 
 
 
 
 
 
 
 
 
 
 
Assessment arrangements i.e. direct observations, service user 
feedback, written work, process records etc. 
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Date of midpoint review (to be attended by all parties to the 
practice learning agreement) 
 
Agreed date:  
 
 

• Student to give a short (no more than 10 min) verbal 
presentation at the mid point review.  This should be an 
overview of the social work intervention with a particular 
service user including AOP issues. 

• Direct observation to be submitted (to include tuning in and 
evaluation plus the practice teacher’s assessment as per 
pro-forma) 

• Date for the submission of completed mid-point review 
documents to the tutor is one week before the review. 

 
Agreed date for sending material : 
 
 

 
Signature of all parties to the agreement 
 
Student  
Practice Teacher  
Line manager/on site facilitator  
Tutor  
Date  

 
 

Any information specific to the programme the student is 
registered with? 
 
(E.g. requesting extensions, PT and OSF web resources, date of PT and 
OSF module evaluation workshop.) 
Note assessment submission deadlines, recall dates are contained in 
the calendar – Appendix 10 
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Appendix 4: The Mid Point Review  
 

Name of student 
 

Date: 
 
Are there any issues which have arisen from the time of the practice 
learning agreement? If so how will these or how have these been 
resolved? (To be completed at review meeting) 
Any relevant personal/health issues which may impact on PLO? 
Have any conflicts of interest issues arisen or likely to arise? 
(Remind student that any issues that do arise during PLO should be 
raised with the Practice Teacher.) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 56 
 

 
 
 
To be completed by student prior to the meeting: 
Review of learning opportunities and workload 
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To be completed by Practice Teacher prior to the meeting: 
Review of student’s progress to date, particularly their ability to link 
theory to practice including anti-oppressive practice; their use of 
skills and ability to address values and ethics. 
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To be completed by Tutor prior to the meeting: 
 
Feedback on the submitted work: 
• Student’s tuning in to a direct observation, applying a tuning in 

model to the practice 
• Practice Teachers direct observation report 
• Student’s critical reflection of practice within the direct 

observation 
 
Commenting particularly on student’s analytical and critical 
reflection skills 
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To be completed by On site facilitator prior to the meeting: (if 
appropriate) 
Comment on workings of day to day management of student, 
student’s integration into staff team and work setting, evidence 
based impressions of student ability to carry out role. 
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Evidence Date of completion 
to an acceptable 
standard 

Still outstanding 

Confidentiality 
statement 
 

  

Direct observations (3) 
 

 
 
 
 
 

 

Assessment reports (1) 
 

 
 
 
 
 

 

Risk assessment (1) 
Level 3 only 
 

 
 
 
 
 

 

Care plans or 
equivalent (1) 
 
 
 

  

Reviews (1)   
 
 
 

 

Work records  
(Maximum 5) 
 

 
 
 
 
 

 

User/carer feedback (2)  
 
 
 

 
 
 

Supervision minutes 
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Practice learning requirements.  * N.B At Level 2 one of the 
following must be met; Groupwork, Group care or Community 
Development 
Requirement On going Not 

available/not 
yet met 

Already met at 
level 2. 

Statutory tasks 
 

 
 
 

  

Decision 
making 

   

Group care* 
 

   

Working with 
two other 
professions 

   

Contested 
nature, scope 
and purpose of 
social work in a 
diverse society 

   

Court 
work/tribunals 
/formal 
hearings.* 

   

Community    
development 
approaches * 

   

 
Action Plan for PLR’s not yet met: 
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Feedback on the student presentation made at the mid–point 
review 
Practice Teacher: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Tutor: 
 
 
 
 
 
 
 
 
 
 
On site facilitator (as appropriate) 
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Review of progress of Case Study (To be completed at the meeting) 
 
 
 
 
 
 
 
 
 
 
 
 
 
Review of progress of Reflective Practice Assignment (To be completed 
at the meeting) 
 
 
 
 
 
 
 
 
 
 
 
 

Is the student having the opportunity to cover all parts of the social 
work process?  (If not then discussion must take place as to how 
such opportunities will be facilitated in the reminder of the Practice 
Learning Opportunity.) 
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Agreed summary statement on Student’s progress (To be completed at 
meeting) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Comment on student’s progress in relation to their Individual Learning 
Plan. 
 
 
 
 
 
 
 
 
 
 
 
 
 
Signatures of all parties to the agreement 
 
Student 
 

 

Practice Teacher 
 

 

Line manager/on site facilitator 
 

 

Tutor 
 

 

Date 
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Appendix 5: Third Tripartite 
 

FINAL REVIEW 
 
 

Name of Student:   ………………………………………………. 
 
 
Date:    ……………………………………………… 
 
 
Any mitigating/extenuating circumstances since mid review? 
 
 
 
 
 
 
 
 
 
EVIDENCE REQUIREMENTS 
 
Evidence Date of completion 

to an acceptable 
standard 

Still outstanding 

Confidentiality 
statement 
 

  

Direct observations (3) 
 

 
 
 
 
 

 

Assessment reports (1) 
 

 
 
 
 
 

 

Risk assessment (1) 
Level 3 only 
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Care plans or 
equivalent (1) 
 
 
 

  

Reviews (1)   
 
 
 

 

Work records  
(Maximum 5) 
 

 
 
 
 
 

 

User/carer feedback (2)  
 
 
 

 
 
 

Supervision minutes 
 
 

 
 
 
 

 

 
 
PRACTICE LEARNING REQUIREMENTS 
 
Practice learning requirements.  * N.B At Level 2 one of the 
following must be met; Groupwork, Group care or Community 
Development 
Requirement On going Not 

available/not 
yet met 

Already met at 
level 2. 

Statutory tasks 
 

 
 
 

  

Decision 
making 

   

Group care* 
 

   

Working with 
two other 
professions 
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Contested 
nature, scope 
and purpose of 
social work in a 
diverse society 

   

Court 
work/tribunals 
/formal 
hearings.* 

   

Community    
development 
approaches * 

   

 
 
 
ASSESSMENT DECISIONS (to include reference to any formal support, 
guidance and quality assurance processes invoked regarding student 
competence) 
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LINE MANAGER ENDORSEMENT (see Criterion 2.6.5 NISCC Practice 
Learning Standards) (Level 3 only) 
 
 
 
 
 
 
 
 
 
 
PRACTICE TEACHER SUMMARY (to include future & developmental 
needs.  Level 3 to complete AYE form) 
 
 
 
 
 
 
TUTOR COMMENTS 
 
 
 
 
STUDENT COMMENTS 
 
 
 
RECOMMENDATION 
 
 
 
PASS/FAIL 
 
 
SIGNATURES: 
Student:  ………………………………………………………………. 
 
 
Practice Teacher: ……………………………………………………………… 
 
 
Tutor:   ……………………………………………………………… 
 
 
On Site Supervisor: ……………………………………………………… 
 
 
Date:   ……………………………………………………………… 
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Appendix 6: The Key Roles and Practice Foci Matrix 
 

 
 

Key Role 1:  Prepare for and work with individuals, families, carers, groups and communities 
to assess their needs and circumstances 

 
 

Practice Focus 
 

Outcome Statements 
Practice 
Learning 

Level 

 
Practice Learning 

Indicators 

 
Practice Learning 

Evidence 
 
 

A1 
 

Prepare for 
social work 
contact and 
involvement 

 

 
 
• Review agency notes and other literature 

relevant to the case or situation (D1) 
 
• Contact and liaise with relevant professionals 

and others to access information that can 
inform initial contact and involvement (D2) 

 
• Evaluate all information to identify the best 

form of initial involvement (D3) 
 
• Assess the urgency of requests for action (D4) 
 
 
 

 
 
Levels: 
2 and 3 

 
 
• Tuning-in 

statement 
 
• Contact 

records/daily log 
entries 

 
• Supervision 

minutes 
    
• Eco map 
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Practice Focus Outcome Statements Practice 

Learning 
Level 

Practice Learning 
Indicators 

Practice Learning 
Evidence 

 
A2 

 
Work with 
individuals, families, 
carers, groups and 
communities to help 
make informed 
decisions 
 

 
 
• Inform individuals, families, carers, groups, 

communities, professionals and others about 
the social worker’s and the organization’s 
duties and responsibilities (D5) 

• Work with relevant disciplines and others to 
inform assessments of needs and 
circumstances and any associated risks (D6) 

• Work with individuals, families, carers, groups 
and communities to:  

 
- identify, gather, analyze and understand 

information; 
- enable them to analyze, identify, clarify and 

express their strengths, expectations and 
limitations; 

- Enable them to assess and make informed 
decisions about their needs, 
circumstances, risks, preferred options and 
resources. (D7) 

 
 
Levels: 
2 and 3 

 
 
• Process record 

and evaluation 
• Direct observation
• Contact sheet 
• Minutes 
• Assessment 

report 
• Risk assessment 
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Practice Focus 
 

Outcome Statements 
Practice 
Learning 

Level 

 
Practice Learning 

Indicators 

 
Practice Learning 

Evidence 
 
 

A3 
 
Assess needs and 
options to 
recommend a 
course of action 
 

 
 
• Work in partnership with individuals, families, 

carers, groups and communities to assess and 
review their preferred options; (D8) 

• Assess needs, justify and recommend 
appropriate courses of action for individuals, 
families, carers, groups and communities;  
(D9) 

• Assess needs, risks and options taking into 
account legal and other service standards 
requirements.  (D10) 

 
 
 
 
 
 
 
 
 
 
 

 
 
Levels: 
2 and 3 

 
 
• Assessment 

reports 
• Risk assessment 
• Care plan 
• Review reports 
• (Legislation/policy 

analysis) 
• Community 

profile/audit 
• PCP’s Essential 

Lifestyle Plans 
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Key Role 2:  Plan, carry out, review and evaluate social work practice with individuals, 

families, carers, groups and other professionals 
 

 
Practice Focus 

 
Outcome Statements 

Practice 
Learning 

Level 

 
Practice Learning 

Indicators 

 
Practice Learning 

Evidence 
 

A4 
 
Respond to crisis 
situations 
 
 

 
 
• Identify the need for legal and procedural 

intervention; (D11) 
• Plan and implement action to meet immediate 

needs and circumstances; (D12) 
• Review the outcomes with individuals, 

families, carers, groups, communities, 
organisations, professionals and others; 
(D13) 

 
 
 
 
 
 
 
 

 
 
Levels:  
2 and 3 

 
 
• Care plans 
• Review meeting 
• Case conference 
• Case discussions 
• Strategy meeting 
• Significant 

interview reports 
• Incident reports 
• Contact 

records/daily log 
entries 

• Records of hand 
over meeting 

• Supervision notes 
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Practice Focus 
 

Outcome Statements 
Practice 
Learning 

Level 

 
Practice Learning 

Indicators 

 
Practice Learning 

Evidence 
 
 

A5 
 
Work with 
individuals, families, 
carers, groups and 
communities and 
other professionals 
to achieve change 
and development 
and to improve life 
opportunities 
 

 
 
• Develop and maintain relationships with 

individuals, families, carers, groups, 
communities and others, sometimes over 
sustained periods, to facilitate implementation 
of planned work; (D14) 

• Work in a structured way with individuals, 
families, carers, groups, communities and 
others:  

• To achieve change and development;  
• To improve life opportunities; to avoid crisis 

situations;  
• To address problems and conflict;  
• To promote personal, social and emotional 

well-being. (D15) 
• Apply and justify social work methods and 

models to achieve change and development 
and to improve life opportunities; (D16) 

• Regularly monitor, review and evaluate 
changes in circumstances and adapt plans 
accordingly; (D17) 

• Reduce contact and withdraw from 
relationships appropriately; (D18) 

 

 
 
Levels: 
2 and 3 

 
 
• Process Record 
• Direct 

Observation 
• Supervision 

Records 
• Review 

Meetings/Reports 
• User Feedback 
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Practice Focus 
 

Outcome Statements 
Practice 
Learning 

Level 

 
Practice Learning 

Indicators 

 
Practice Learning 

Evidence 
 
 

A6 
 
Prepare, produce, 
implement and 
evaluate plans with 
individuals, families, 
carers, groups, 
communities and 
professional 
colleagues 
 
 
 

 
 
• Negotiate the services and resources to be 

included in plans; (D19) 
• Identify content and actions, and construct 

plans; (D20) 
• Carry out their own responsibilities and 

monitor, co-ordinate and support the actions of 
others involved in implementing plans; (D21) 

• Regularly review the effectiveness of plans in 
partnership with the people involved; (D22) 

• Renegotiate and revise plans to meet  
• Changing needs and circumstances; (D23) 
 
 
 
 
 
 
 
 

 
 
Levels: 
2 and 3 

 
 
• Care Plans 
• Review 

Meetings/Reports 
• Direct 

Observation 
• Supervision 

Records 
• Referral Forms 
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Practice Focus 
 

Outcome Statements 
Practice 
Learning 

Level 

 
Practice Learning 

Indicators 

 
Practice Learning 

Evidence 
 
 

A7 
 
Support the 
development of 
networks to meet 
assessed needs and 
planned outcomes 
 

 
 
 
• Identify and examine support networks that 

can be accessed and developed with 
individuals, families, carers, groups, 
communities and others; (D24) 

• Work with individuals, families, carers, groups, 
communities and others to initiate and sustain 
support networks; (D25) 

• Contribute to the development and evaluation 
of support networks; (D26) 

 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
Levels: 
2 and 3 

 
 
• Referrals 
• Minutes  of multi-

disciplinary, inter-
agency meetings 

• Process Records 
• Eco map 
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Practice Focus 

 
Outcome Statements 

Practice 
Learning 

Level 

 
Practice Learning 

Indicators 

 
Practice Learning 

Evidence 
 
 

A8 
 
Work with groups to 
promote growth, 
development and 
independent living 
 
 
 

 
 
• Identify opportunities to form and support 

groups; (D27) 
• Use group programmes, processes and 

dynamics to promote individual participants' 
skills and promote growth, development and 
independence and foster Interpersonal skills; 
(D28) 

• Help groups to achieve planned outcomes for 
their members and to evaluate the 
appropriateness of their work; (D29) 

• Disengage from groups appropriately; (D30) 
 
 
 
 
 
 
 
 
 
 
 

 
 
Level: 
2 or 3 

 
 
• Minutes of team 

meetings 
• Supervision 

records 
• Group session 

contract 
• Group session 

plans 
• Group member 

feedback 
• Review/ 

evaluation of 
group outcome 

• Co-worker 
feedback 
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Practice Focus 

 
Outcome Statements 

Practice 
Learning 

Level 

 
Practice Learning 

Indicators 

 
Practice Learning 

Evidence 
 

 
A9 

 
Address behaviour 
which presents a 
risk to the wider 
public, individuals, 
families, carers, 
groups and 
communities 
 
 

 
 
• Take immediate action to deal with behaviour 

that presents a risk to the wider public, 
including service users, carers, or colleagues, 
(D31) 

• Work with individuals, families, carers, groups, 
communities and others to identify and 
evaluate situations and circumstances that 
may trigger risk behaviour and to reduce or 
contain the level of risk; (D32) 

• Plan and manage intervention in ways that 
could positively change the identified risk 
(D33) 

 
 
 
 
 
 

 
 
Levels: 
2 and 3 

 
 
• Risk assessment 
• Risk management
• Minutes of 

strategy/case 
discussion 
meetings 

• Care plans 
• Work plans 
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Key Role 3:  Support individuals to represent their needs, views and circumstances 

and to achieve greater independence 
 

 
Practice Focus 

 
Outcome Statements 

Practice 
Learning 

Level 

 
Practice Learning 

Indicators 

 
Practice Learning 

Evidence 
 

A10 
 
Advocate with, and 
on behalf of, 
individuals, families, 
carers, groups and 
communities to help 
them achieve and 
sustain greater 
independence 
 
 

 
 
• Assess to what extent the social worker should 

act as advocate for the individual, family, carer, 
group or community; (D34) 

• Assist individuals, families, carers, groups and 
communities to access independent advocacy; 
(D35) 

• Advocate for, and with, individuals, families, 
carers, groups and communities as 
appropriate; (D36) 

• Assist people who use services in the 
management of their affairs, including financial 
management; (D37) 

• Contribute with others to enabling service 
users to achieve and sustain greater 
independence; (D38) 

 
 
 

 
 
Levels: 
2 and 3 

 
 
• Referrals to other 

agencies 
• Grant aid 

applications 
• Process records 
• PCP’s and 

Essential Lifestyle 
Plans 

• Reports 
• Appeals/Tribunals
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Practice Focus 
 

Outcome Statements 
Practice 
Learning 

Level 

 
Practice Learning 

Indicators 

 
Practice Learning 

Evidence 
 
 

A11 
 
Prepare for, and 
participate in 
decision-making 
forums, and assist 
others (where 
appropriate) to do so 
as well 
 
 

 
 
• Prepare reports and documents for 

decision-making forums, including 
courts, tribunals and other formal 
hearings; (D39) 

• Work with individuals, families, 
carers, groups and communities to 
select the best forms of 
representation; (D40) 

• Present reports and evidence to 
decision-making forums, including 
courts, tribunals and other formal 
hearings; (D41) 

• Help individuals, families, carers, 
groups and communities to 
understand procedures and the 
possible and actual outcomes; (D42) 

• Enable individuals, families, carers, 
groups and communities to be 
involved in decision-making forums. 
(D43) 

 

 
 
Levels: 
2 and 3  

 
 
• Reports 
• Process records 
• Direct observations 
• User feedback 
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Key Role 4:  Manage risk to individuals, families, carers, groups, communities, 

self and colleagues 
 

 
Practice Focus 

 
Outcome Statements 

Practice 
Learning 

Level 

 
Practice Learning 

Indicators 

 
Practice Learning 

Evidence 
 
 
 
 

A12 
 
Assess and manage 
risks to individuals, 
families, carers, 
groups and 
communities 
 
 
 
 
 
 
 
 

 
 
 
 
• Identify and assess the nature and 

level of risk; (D44) 
• Balance the rights and 

responsibilities of individuals, 
families, carers, groups and 
communities with the associated 
risks; (D45) 

• Plan and implement action to reduce 
risk; (D46) 

• Manage risk to individuals, families, 
carers, groups and communities 
over time and regularly monitor and 
re-assess priorities and actions; 
(D47) 

  
 
 
 

 
 
 
 
Levels: 
2 and 3 

 
 
 
 
• Risk assessment 
• Risk management 
• Review 

reports/meetings 
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Practice Focus 

 
Outcome Statements 

Practice 
Learning 

Level 

 
Practice Learning 

Indicators 

 
Practice Learning 

Evidence 
 

A13 
 
Assess, minimise 
and manage risk to 
self and colleagues 
 

 
 
• Assess and analyse potential risk to 

self and colleagues; (D48) 
• Work within the risk assessment and 

management procedures of own and 
other relevant organizations and 
professions; (D49) 

• Plan, monitor and review outcomes 
and actions to minimise risk, stress 
and harm. (D50) 

 
 
 
 
 
 
 
 
 
 
 
 

 
 
Levels: 
2 and 3 

 
 
• Risk assessment 
• Risk management 
• Supervision minutes 
• Review 

reports/meetings 
• Team meeting minutes 
• Hand-over records 
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Key Role 5:  Manage and be accountable, with supervision and support, for their own social work 

practice within their organisation 
 

 
Practice Focus 

 
Outcome Statements 

Practice 
Learning 

Level 

 
Practice Learning 

Indicators 

 
Practice Learning 

Evidence 
 
 
 
 

A14 
 
Manage and be 
accountable for 
own work 

 
 
• Manage and prioritise their workload 

within organizational policies and 
changing demands; (D51) 

• Carry out duties using accountable 
professional judgement and 
evidence based practice; (D52) 

• Monitor and evaluate the 
effectiveness of own programmes of 
work in meeting organizational 
requirements and the needs of 
individuals, families, carers, groups 
and communities; (D53) 

• Improve their own practice, using 
critical reflection, professional and 
managerial supervision and other 
supports as appropriate; (D54) 

• Prepare for, and participate in 
decision making forums; (D55) 

 
 

 
 
Levels: 
2 and 3 

 
 
• Supervision minutes 
• Evaluations of practice 
• Feedback from others 
• Personal and 

professional 
development workbook 

• Review 
reports/meetings 

• Learning agreement 
• Tripartite minutes 
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Practice Focus 
 

Outcome Statements 
Practice 
Learning 

Level 

 
Practice Learning 

Indicators 

 
Practice Learning 

Evidence 
 
 
 
 

A15 
 
Contribute to the 
management of 
resources and 
services 
 

 
 
 
• Contribute to monitoring the 

outcomes, quality and cost 
effectiveness of services in meeting 
need; (D56) 

• Contribute to the procedures 
involved in purchasing and 
commissioning services for 
individual packages of care; (D57) 

• Work with individuals requiring 
services who decide to use direct 
payments; (D58) 

• Contribute to identifying unmet need 
in service provision; (D59) 

• Contribute to managing and sharing 
information; (D60) 

 
 
 
 
 
 

 
 
 
Levels: 
2 and 3 

 
 
 
• Care plans 
• Agency reports 
• Contact sheets 
• Letters/memos 
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Practice Focus 

 
Outcome Statements 

Practice 
Learning 

Level 

 
Practice Learning 

Indicators 

 
Practice Learning 

Evidence 
 
 
 
 

A16 
  
Manage, present 
and share records 
and reports 

 
 
 
 
• Maintain accurate, complete, 

accessible, concise and up-to-date 
records and reports; (D61) 

• Provide evidence for professional 
judgements and decisions; (D62) 

• Implement legal and policy 
frameworks for access to records 
and reports and the protection of 
data, (D63) 

• Share records with individuals, 
families, carers, groups and 
communities as appropriate; (D64) 

• Share records with other 
professionals and agencies as 
appropriate; (D65) 

 
 
 
 
 

 
 
 
 
Levels: 
2 and 3 

 
 
 
 
• Assessment/Review 

Reports 
• Care plans 
• Agency records 
• Supervision minutes 
• Minutes of formal 

decision-making 
meetings 
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Practice Focus 

 
Outcome Statements 

Practice 
Learning 

Level 

 
Practice Learning 

Indicators 

 
Practice Learning 

Evidence 
 
 
 

A17 
 
Work in and across 
multi-disciplinary 
and multi-
organisational 
teams, networks, 
systems and 
agencies to 
contribute to the 
integration and 
effectiveness of 
services 

 
 
 
• Develop and maintain effective 

working relationships; (D66) 
• Contribute to identifying, agreeing 

and evaluating the effectiveness of 
the goals, objectives and lifespan 
of the team, network or system; 
(D67) 

• Contribute to evaluating the 
effectiveness of professional work 
groups; (D68) 

• Deal constructively with 
disagreements and conflict within 
work relationships. (D69) 

 
 
 
 
 
 

 
 
 
Levels: 
2 and 3 

 
 
 
• Minutes of formal 

decision-making 
meetings 

• Contracts 
• Care plans 
• Daily records 
• Correspondence 
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Key Role 6:  Demonstrate and be responsible for professional competence in social work practice 
 

 
Practice Focus 

 
Outcome Statements 

Practice 
Learning 

Level 

 
Practice Learning 

Indicators 

 
Practice Learning 

Evidence 
 
 

A18 
 
Research, analyse, 
evaluate, and use 
up-to-date 
knowledge of best 
social work practice 

 
• Review and regularly update own 

knowledge of relevant legislation, 
policy, procedural frameworks and 
research; (D70) 

• Articulate the basis for own practice 
using up-to-date knowledge; (D71) 

• Use professional and organizational 
supervision and support to research, 
critically analyse, and review the 
knowledge and evidence base of 
own practice; (D72) 

• Implement a range of social work 
models, methods and programmes 
which are knowledge and/or 
evidence based to develop and 
improve own practice; (D73) 

 

 
Levels: 
2 and 3 

 
• Supervision minutes 
• Tuning-in and 

evaluation 
• Learning log 
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Practice Focus 

 
Outcome Statements 

Practice 
Learning 

Level 

 
Practice Learning 

Indicators 

 
Practice Learning 

Evidence 
 
 

A19 
 
Work to agreed 
standards of social 
work practice and 
ensure own 
professional 
development 

 
 
• Exercise and justify professional 

judgement; (D74) 
• Use professional assertiveness in 

justifying decisions and uphold 
professional social work practice 
values; (D75) 

• Work within the ethical principles 
and standards underpinning social 
work practice; (D76) 

• Critically reflect upon own practice 
and performance; (D77) 

• Use supervision, consultancy and 
professional support, and take action 
to meet continuing professional 
development needs; (D78) 

• Meet relevant standards of practice 
and work in a lawful, safe and 
effective way; (D79) 

 
 

 
 
Levels: 
2 and 3 

 
 
• Service user feedback 
• Significant interviews 
• Supervision minutes 
• Direct observations 
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Practice Focus 
 

Outcome Statements 
Practice 
Learning 

Level 

 
Practice Learning 

Indicators 

 
Practice Learning 

Evidence 
 

 
A20 

 
Manage complex 
ethical issues, 
dilemmas and 
conflicts 

 
 
• Identify and assess issues, 

dilemmas and conflicts affecting own 
practice; (D80) 

• Devise effective strategies to deal 
with ethical issues, dilemmas and 
conflicts; (D81) 

• Act in circumstances of uncertainty 
and ambiguity and critically reflect 
on, and learn from, the outcomes; 
(D82) 

 
 
 
 
 
 
 
 
 
 
 

 
 
Levels: 
2 and 3 

 
 
• Supervision minutes 
• Tuning-in and 

evaluation 
• Process records 
• Learning log 
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Practice Focus 

 
Outcome Statements 

Practice 
Learning 

Level 

 
Practice Learning 

Indicators 

 
Practice Learning 

Evidence 
 
 

A21 
 
Contribute to the 
promotion of best 
social work practice 

• Contribute knowledge of best 
practice within own team, 
organisation and other networks to 
inform policy review and 
development; (D83) 

• Use supervision, together with other 
organisational, professional and 
information systems, to inform 
courses of action including where 
practice falls below required 
standards and to promote best 
practice; (D84) 

• Work with colleagues in related 
professions and contribute to team 
and service developments(D85) 

 
 
Levels: 
2 and 3 

 
• Supervision minutes 
• Presentation to team 

meeting/student group 
• Evaluation of practice 
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Appendix 7: Direct Observation of Practice 
N.B It is desirable that all direct observations are live but a minimum of 
two MUST be. 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
STUDENT:       ____________________________________ 
 
PRACTICE TEACHER:   ____________________________________ 
 
 
 
 
1. SETTING AND CONTEXT (Practice setting, stage of practice 

learning opportunity and nature of practice observation/service-user 
circumstances). 

 
 
 
 
 
 
 
 
 
 

DATE OF 
OBSERVATION 
 

 

 
TIME 
 

 
 

LIVE 
 

 

SCREEN 
 

 

VIDEO 
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2. PREPARATION FOR OBSERVATION 
 
(A) Practice Teacher 
 
 
 
 
 
 
 
 
(B)   Student 
 
 
 
 
 
 
 
(C)           Service User(s) 

 
 
 
 
 
 
 
3. GENERAL SUMMARY OF OBSERVATION AND STUDENT 

PERFORMANCE: 
 
 Is the student identifying and addressing issues presented by the 

service user/family/carer(s)/group?  Is the student responding to the 
dynamics occurring within the interaction? 
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4. SKILLS – demonstrated that are of a competent standard and/or 
that need to be developed. * (See Question 8 also) 

 
 
 
 
  
 
 
 
 
 
 
 
5. KNOWLEDGE BASE – use of knowledge and theory informing 

practice and/or aspects that need to be developed? (Legislation; 
policy and procedures; role and responsibilities; service user issues; 
social work methods and process). 

 
 
 
 
 
 
 
 
 
 
 
6. ETHICAL PRACTICE – demonstration of the value base in 

practice, including acknowledgement of NISCC Code of Practice 
and anti-oppressive perspectives. 
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7. FEEDBACK FROM SERVICE USER/or relevant others 
present   

 
 
 
 
 
 
 
 
 
 

8. DEMONSTRATION OF SPECIFIC KEY ROLES AND 
PRACTICE FOCI 

 
 
 
 
 
 
 
 
 
 
 

9. FUTURE LEARNING NEEDS AND ACTION REQUIRED 
 
 
 
 
 
 
 
 
 
 
 
 
Signed:  _________________________ Practice 
Teacher 
  
Discussed 
With Student _________________________ Date 
 
 
Signed  _________________________ Student 
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 Appendix 8: Professional Development Report 
 
 

This should contain the following: 
 
 

 
Section One:  Front Sheet 

(Student, Training Team and Practice Learning 
Details) 

 
 
Section Two:  Introduction to Practice Learning Setting 

(This should be of sufficient length and depth to 
allow for the reader to gain a full understanding 
of the PLO into which the student was placed.) 
 

Section Three: Individual Learning Plan 
 
 
Section Four: Practice Learning Agreement, Mid Point 

Review and Final Review  
 
Section Five:  Confidentiality Statement 
 
Section Six:   Practice Teacher Report 

(To include Recommendation and Identification 
of Future Learning Needs) 

 
 
Section Seven:  Matrix Summary Sheet 
 
 
Section Eight:  Verification of case study/case project and  

Verification of Reflective Practice 
Assignment 

 
 
Section Nine: Direct Observations  
 (The tuning in and evaluation in connection to 

the direct observation must be submitted.) 
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PROFESSIONAL DEVELOPMENT REPORT 

SECTION ONE: FRONT SHEET 
 

 
Student: 
 
 
Practice Teacher: 
 
 
On-Site Facilitator(s): 
 
 
Tutor: 
 
 
Social Work Course: 
 
 
Stage of Training: Level 2/Level 3 (delete as appropriate) 
 
 
Dates of Practice Learning: 
 
 
Practice Learning Setting: 
 
 
Service User Group: 
 
 
 
Is the Practice Teacher accredited?     
 Yes/No 
 
 
 
Is the Practice Teacher currently undertaking the NIPTTP? 
 Yes/No 
 
 
Practice Teacher Recommendation             
PASS/FAIL  
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SECTION TWO: INTRODUCTION TO PRACTICE LEARNING 
SETTING 

This should be of sufficient length and depth to allow the reader to 
gain an understanding of the practice learning opportunity in which 
the student was placed.  
 
The student’s introduction to the PLO should include: 

• A brief description of the setting, roles and responsibilities of 
the team/facility, location and context of the PLO. 

• Consideration of his /her role and a summary of the work 
they undertook. 
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SECTION FIVE: CONFIDENTIALITY STATEMENT 
 
STATEMENT OF CONFIDENTIALITY AND SERVICE-USER 

CONSENT  
 
 

• I understand and have complied with the Data Protection Act, 
1998 in relation to the processing and confidentiality of other 
people’s personal data. 

 
• I can confirm that all service user’s referred to within the PDR 

has been anonymised. 
 

• Sensitive, confidential and/or critical information about anyone 
(e.g. my family, friends or colleagues), staff and agencies has 
been anonymised.  

 
• I have anonymised the material by using letters (Mr A, Mrs B, 

Ms C) which do not correspond to the persons’ actual name. 
 

• I also confirm that service user consent to my use of their case 
material as evidence was given.  If consent has not been given, 
please explain why   

 
………………………………………………………………………

………………………………………………………………………

………………………………………………………………………

………………………………………………………………………

………………………………………………………………………

………………………………………………………………………

……………………………… 

 
Signed  _______________________________(Practice Teacher) 

 
  
 Signed  _______________________________    (Student) 
 

Statement of Confidentiality must be signed by BOTH parties
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 SECTION SIX: PRACTICE TEACHER REPORT 
Student: 

 
 

 

Practice Teacher: 
 
 

 

Tutor: 
 
 

 

Social Work Course: 
 
 

 

Stage of Training:  Level 2 / Level 3 
 
 

 

If Level Two the student must have 
undertaken one of Group Work/Group 
Care or Community Development 
Work - Which was undertaken? 
 

 

Dates of Practice Learning: 
 

 

Practice Learning Setting: 
 

 

Service User Group: 
 

 

 

 
Key Role Competent Not Competent 
Key Role 1   
Key Role 2   
Key Role 3   
Key Role 4   
Key Role 5   
Key Role 6   
 
 
 
FINAL RECOMMENDATION:      PASS / FAIL 
 
FOLDER OF EVIDENCE SUBMITTED:  
         YES / NO 
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SECTION EIGHT: Evidence Base for Practice Teacher 
Assessment & Statement of Verification: 

 
Please state the evidence base for your assessment of this 
student:  (e.g. direct observations, feedback, agency records etc.) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
The Practice Assessment Panel can contact the following person 
at the address/phone number or e-mail indicated to access 
evidence should this be required: 
 
Contact Details: 
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Assessment of Student’s Professional Development 
 
Practice Teachers should comment on the student’s ethical 
practice, professional competence and professional responsibility 
and accountability.   
Please refer to  
a) the quality and depth of evidence 
b) ability to link theory to practice, detail AOP 
c) ability to critically analyse and evaluate own practice. 
 
(It is at the discretion of the Practice Teacher to determine the 
length of this section) 
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Indicate which of the following learning opportunities were available to the 
student and make some brief comment on each.  The following represent the 
relevant requirements as set out by NISCC.  Please refer to “Practice 
Learning Requirements for the Degree in Social Work”, for further guidance, if 
necessary. 
 
N.B Students at Level 2 are required to cover at least one of the following 
during their practice learning opportunity: 

Group care   or Group work or Community Development 
 
Requirement Met/Unmet Comments 
Carrying out 
statutory social 
work tasks 

 
 
 
 
 

 

Group Care 
 
 
 

 
 
 
 

 

Working with at 
least two other 
professionals 
 

 
 
 
 
 

 

The contested 
nature, scope and 
purpose of social 
work in a diverse 
society 

 
 
 
 
 

 

Participating in 
formal decision-
making forums 

 
 
 
 

 

Participating in and 
presenting 
evidence in courts 
or tribunals or 
other formal 
hearings 

 
 
 
 
 
 

 

Applying 
community 
development 
approaches in 
social work 
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Summary of Practice Teacher’s contact with Service Users/Carers 
in relation to the student’s practice 
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Summarise the student’s future learning needs: 
 
(This can be used to further inform the Individual Learning Plan of 
the student or their Assessed Year in Employment.) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
RECOMMENDATION:     PASS / FAIL 
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Student Comments on Practice Teacher’s Report: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
I verify that I have read this report                                   
 
 
 
 
 
Student Signature: 
 
 
Practice Teacher Signature: 
 
 
Date: 
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Matrix Summary Sheet 
 

PRACTICE FOCI EVIDENCE DATE VERIFIED 
A1 

 
 
 
 

 

A2 
 

 
 
 

 

A3 
 

 
 
 

 

A4 
 

 
 
 

 

A5 
 

 
 
 

 

A6 
 

 
 
 

 

A7 
 

 
 
 

 

A8 
 

 
 
 

 

A9 
 

 
 
 

 

A10 
 

 
 
 

 

A11 
 

 
 
 

 

Signature of 
Practice Teacher 
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PRACTICE FOCI EVIDENCE DATE VERIFIED 

A12 
 

 
 
 

 

A13 
 

 
 
 

 

A14 
 

 
 
 

 

A15 
 

 
 
 

 

A16 
 

 
 
 

 

A17 
 

 
 
 

 

A18 
 

 
 
 

 

A19 
 

 
 
 

 

A20 
 

 
 
 

 

A21 
 

 
 
 

 

Signature of 
Practice Teacher 
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Verification of Evidence Based Practice Case Study/Project  
 
1. Verify that the student has used authentic examples of their 

own practice in their Case Study/Project. 
 
 
 

Signature of 
Practice Teacher 

 

 

 
 
 
 
Verification of Reflective Practice Assignment: 
 

1. Verify that the student has used authentic examples of their 
own practice in the Reflective Practice Assignment. 

 
 
Signature of 

Practice Teacher 
 

 

 
 
 
 

Record of Direct Observations 
 
 
Date Location Context 
 
 

  

 
 

  

 
 

  

 
 
 
Please attach the Direct Observations. 
(To include the student tuning in and evaluation.) 
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Appendix 9a: Case Study (Level 2 Evidence Based 
Practice) 

 
Purpose 

 
The purpose of the case study is to provide the student with the opportunity to 
demonstrate their ability to analyse and evaluate the use of a method of social 
work intervention with an individual, family, or group of service users, and 
where appropriate, the carers. 

 
Task 

 
In consultation with the Practice Teacher, Tutor and where applicable the on-
site facilitator, the student will select a situation where substantial social work 
intervention will be required.  The student should carry out an assessment, 
choose an appropriate method of intervention and analyse and evaluate the 
subsequent use of the chosen method. 

 
In undertaking this task students must: 
 

1. Provide a summarised social history of the case, highlighting significant 
past and present events in the service user’s life. 

 
2. Provide an analysis of their assessment, reflecting on the model used 

the knowledge base in relation to the service user’s situation, relevant 
government and agency policy and legislation. 

 
3. Demonstrate the ability to select an appropriate method of intervention 

and offer supporting rationale for this choice. 
 

4. Drawing on relevant theory, analyse and evaluate the processes and 
outcomes of the intervention for both the service user and for 
themselves as a student social worker.  This must include: 

 
• An account of the use of interpersonal skills and how these 

informed and impacted on the effectiveness of practice 
• An examination of the influence of social work values 

throughout the work, including AOP 
 

5. Present the assignment to an acceptable standard which conforms to 
academic conventions regarding grammar, spelling and the Harvard 
system for referencing cited works. 

 
Word Limit 
 
The Case Study should be no more than 4, 000 words (+/- 10%).                                   
The student must state the exact word count on the front cover. 
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Appendix 9b: Case Project (Level 3 Evidence Based 
Practice) 

 
Purpose 
 
In the final year of training, social work students have the opportunity to 
closely inform their knowledge base about the circumstances, needs and 
services available to a specific service user group. Students are presented 
with a challenging learning experience and opportunity to focus on a group of 
service users using critical enquiry and evidence appraisal skills. 
 
Task 
 
The assignment centres on the consideration of a particular group of people in 
receipt of a social work service, for example, older people experiencing 
abuse, young people who have experienced the breakdown of foster care 
placements or people with learning disabilities entering the job market. 
 
The group should be decided upon in consultation with the student’s training 
team. Care should be taken to ensure sufficient material is available. It is 
intended that the issue which characterises the service user group selected 
for study will be pertinent to the student’s learning, 
  
The completed assignment should provide the reader with an up to date 
account of the current state of knowledge, understanding and practice in 
relation to this group. 
 
This assignment will primarily involve library research and should include the 
voices of the service users, their carers where appropriate and the agencies / 
professionals who provide services to this group. This information should 
normally be taken from the literature reviewed and from personal contact.  
 
Students are NOT required to undertake a questionnaire/ interview based 
investigation of service users’ and/or carers attitude and experiences. 
 
Project Summary 
 
Students are required to provide a summary proposal of not more than 300 
words, to include a general title, brief background and expected outcomes for 
social work practice. The summary proposal will be submitted to an assigned 
tutor on first recall day. 
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In undertaking this task students must: 
 

1. Provide a summary proposal of no more than 300 words (not included 
in the overall word count), which summarises the content of the 
assignment. 

 
2. Provide an introduction that specifies clearly the service user group, 

who are the focus of the study, states why this group has been chosen 
and identifies sources of information used. 

 
3. Provide a critical review of both UK and international literature relating 

to this specific group of service users and in doing so; demonstrate an 
understanding of the historical, sociological, psychological and policy 
perspectives. 

 
4. Provide a critical evaluation of the local policies, practices and 

provision of services. This should include the identification of any gaps 
and proposals for improvements in existing provision.  (It is expected 
within this section that students would convey an understanding of the 
providers’ perspective.) 

 
5. Demonstrate an understanding of service users’ and / or carers’ 

perspectives. This may be achieved through the examination of 
secondary data or evidence from practice with service user. 

 
N.B as previously stated students are NOT required to undertake a 
questionnaire/interview based investigation of service users’ and/or 
carers attitude and experiences. 

 
6. Provide an analysis of value issues and anti-oppressive practice within 

the work. This should also convey the student’s understanding of the 
discriminatory systems which operate in the lives of the service users 
and how these might be challenged. 

 
7. Present the assignment to an acceptable standard, which conforms to 

the academic convention regarding grammar, spelling and the Harvard 
system for referencing cited works. 

 
Word Limit 
 
The Case Project should be no more than 5,000 words (+/- 10%). excluding 
summary proposal and references. 
                                  
The student must state the exact word count on the front cover. 
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Structure of Project 
 
(This is a suggested format only and students may present their project in an 
alternative form, whilst ensuring that there is an adherence to the marking 
criteria.) 
 
Title 
This should state the project topic in a succinct form, for example, “Social 
Work Service provision for older people with Dementia within a Northern 
Ireland context.” 
 
Introduction 
This section will explain why the project topic is important, relevant and 
worthwhile. It provides the background rationale and justification for the 
project. 
 
Aim of project 
The student will explain how the broad goals identified in the introduction 
should be met. For example,  
 
(1)The project will seek to examine service provision for older people in the 
North-West of the province.  
(2) It will consider the literature, which underpins policy and practice in a 
Northern Ireland and UK context. 
(3) The project will seek to outline current gaps in service provision and make 
recommendations as to how these can be addressed. 
 
Review of relevant literature 
A good understanding of what is already known or established about the topic 
is very important. Literature searches should include a consideration of work 
done at a local level, perhaps within your agency, alongside an examination of 
relevant research and policy documents at regional and national levels. It is 
also necessary to examine the relevant legislation and underpinning theory 
base. There should also be explicit reference to value issues and anti-
oppressive practice in relation to the specific service user group. 
 
Service Users’ / Carers’ / Service Providers’ Perspectives 
Service user and / or carer and perspectives may be collated from practice 
within practice learning opportunity, via analyses of interaction with specific 
service users and carers. Where possible, an examination of service 
providers’ perspectives should be included. It may be possible to elicit this 
data from agency policy/ procedure documentation or through an examination 
of service providers’ views via a discussion with a senior member of the 
practice learning opportunity agency. 
 
Outcomes 
Indicate how aspects of current literature, research findings and service user/ 
carer perspectives may inform practice, highlight models of good practice, 
enhance social work understanding and lead to a greater understanding of 
service user participation in practice. 
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Appendix 9c: Reflective Practice Assignment 
 
Purpose 
 
The purpose of the Reflective Practice Assignment is to enable the student to 
reflect on their professional development during the practice learning period in 
relation to the social work process of assessment, care planning, intervention, 
monitoring and review. 
 
The intention is for the student to be able to demonstrate the knowledge, skills 
and values that informed their practice and how they have developed these 
during the practice learning period. 
 
The Reflective Practice Assignment should, therefore, provide an account of 
the student’s ‘learning journey’ indicating: 
 
a. where they started from, i.e. their level of professional development in 

terms of knowledge, skills and values prior to this practice learning period; 
 
b. how knowledge, skills and values informed their practice and how these 

were developed during the practice learning period; 
 
c. where they are going to, i.e. what areas for their future professional 

development in terms of knowledge, skills and values have they identified 
and how they might achieve this development.  

 
The Task 
 
The student should reflect on their professional development in relation to the 
social work process of assessment, care planning, intervention, monitoring 
and review. 
 
The student should underpin their reflection with specific reference to the 
knowledge, skills and values which informed their practice at each stage of 
the social work process and how they have developed these during the 
practice learning period.  Reference should also be made to feedback 
received from a range of sources (e.g. service users, supervision, 
observations of practice, tripartite minutes, etc). 
 
The student should support their reflection by providing examples from at 
least two and not more than three pieces of assessed practice undertaken 
during the practice learning period.  These pieces of practice may be in 
relation to work undertaken with an individual, family, group, community or 
project work but should be capable of illustrating the social work process as 
practiced within the practice learning site. 
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In undertaking the work the student must; 
 
1. Draw on at least two and not more than three pieces of assessed practice 

to demonstrate an understanding of the social work process as practiced 
within their practice learning site.  You may make reference to the learning 
and development you have achieved in undertaking the work selected for 
the Evidence Based Case Study/Project but DO NOT take material 
directly from it to the Reflective Practice Assignment. 

 
2. Demonstrate how knowledge, skills and values (including anti-oppressive 

practice) informed and impacted upon their practice at each stage of the 
social work process. 

 
3. Demonstrate an ability to reflect on their professional development during 

the practice learning period in relation to knowledge, skills and values 
(including anti-oppressive practice). 

 
4. Demonstrate an ability to learn from practice and supervision. 
 
5. Demonstrate an ability to identify areas for their future professional 

development and how they might achieve this development. 
 
6. Present work to an acceptable standard which conforms to academic 

conventions regarding grammar, spelling and referencing. 
 
Word Limit 
 
The Reflective Practice Assignment should be no more than 4, 000 words (+/- 
10%).                                   
The student must state the exact word count on the front cover. 
 
 
 
Guidance for LEVEL THREE STUDENTS ONLY 
 
L3 students should demonstrate more in depth levels of critical analysis using 
relevant texts and evidence base to support the discussion.  Students should 
refer to the UU level 3 assessment criteria contained in Appendix 18 and the 
QUB equivalent documentation which is available on line. 
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Structure of Reflective Practice Assignment 
 
(This is a suggested format only and the student may present their Reflective 
Practice Assignment in an alternative form whilst ensuring that there is an 
adherence to the marking criteria). 
 
Title Page 

 
 
 
Introduction 
 
In this section the student should provide a brief introduction to their practice 
learning site, a brief description of the two pieces of assessed practice that 
they will be drawing on, and an assessment of their level of professional 
development in terms of knowledge, skills and values prior to this practice 
learning period.  In making this assessment of their level of professional 
development prior to this practice learning period the student should refer to 
their Individual Learning Plan and their Personal and Professional 
Development Workbook.  The assignment should demonstrate clearly, one 
student’s understanding, appreciation and integration of theory. 
 
 
 

Assessment 
 
 
 

 
 
 
 
 
 
 
 

Reflect at each stage of the social work process i.e.  
 
• What knowledge, skills and values informed your 

practice? 
• How did your application of knowledge, skills and values 

impact on your practice?  Were there gaps in your 
knowledge?  Were there gaps in your skills?  Were your 
values challenged?  Were there value conflicts? 

• What did you learn? How did your knowledge, skills and 
values develop as a result of the work you undertook and 
feedback you received? 

• What do you still need to learn?  What areas for your 
future professional development in terms of knowledge, 
skills and values have you identified and how might you 
achieve this development? 

Care Planning 
 
 
 
Intervention 
 
 
 
Monitoring and Review 

 
Conclusion 
 
In this section the student should summarise their main areas of learning and 
development during the practice learning period.  They should also 
summarise the main areas they have identified for their future learning and 
development and provide a brief outline of how this might be achieved. 
 

• Title ‘Reflective Practice Assignment’ 
• Name / anonymous student code  
• Programme and Level e.g. UGR / RGR, Level 2 or 3 
• Word Count  
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Appendix 9d: Hints and tips 

 
Hints and Tips: 
This guidance aims to provide you with some handy hints and tips for 
completing the Reflective Practice Assignment and the Evidence Based Case 
Study.  
 
Reflective Practice Assignment: 
The Reflective Practice Assignment is unique to you. It is an individual piece 
of work which requires you to consider your personal and professional 
learning and developmental journey as a result of your PLO experiences.  You 
need to consider what your knowledge, skills and values were at the different 
stages of your PLO, (i.e.: pre-PLO, pre-mid point review, post review and end 
of PLO).  Consider how your learning and development has evolved and why. 
 
Á Begin with a clear structure: 

a. a brief introduction to practice learning setting 
b. a brief introduction to the key themes and issues you intend 

to consider in the statement. 
 
Á Critical analysis and reflection on your developmental journey is 

required 
 
Á Statements of assertion should be avoided e.g.: 

‘I used empathy well’, ‘I showed the values of respect and a non-
judgemental approach’, ‘I was anti-oppressive in my practice’.  
Such statements are descriptive, they do not convey the process of 
your work and they are not analytical. 

 
Á Explore what helped and what hindered your personal and professional 

learning journey. 
 
Á Explore your knowledge, skills and values, including AOP, in relation 

to the Social Work process and support your discussion with 
appropriately integrated theory. 

 
Á It is okay to explore your feelings in relation to the practice learning 

experience. 
 
Á Identify future learning needs in relation to each aspect of the SW 

process. 
 
Á Do not copy and paste from Evidence Based Case Study and vice 

versa. 
 
Á Proof read carefully for typing errors, grammatical and spelling 

mistakes.  Pay attention to sentence construction and punctuation. Be 
consistent in your use of the Harvard System for referencing. 

 
Á Read carefully and check that you have covered all of the task 
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Evidence Based Case Study: 
This assignment requires you to demonstrate your ability to critically 
analyse and evaluate your use of a Social Work method of intervention.  
This guidance has been developed to assist you in completion of this task. 
 
Á Provide a social history of the case. 

 
Á Be clear about your role and purpose, why and how you engaged in the 

work. 
 
Á Ensure that an analysis of your assessment is included. 

 
Á Your rationale for your choice of method should be made explicit. 

 
Á Provide analysis of how you applied the method to practice, e.g. draw 

upon specific practice examples or sessions to highlight the application 
of the method. 

 
Á In depth exploration of the NISCC values that inform your practice and 

of AOP issues such as; power, oppression, disability, sexism and 
discrimination is required. Be careful, considerate and anti-oppressive 
in your use of language. Avoid colloquial language. 

 
Á Avoid lists of knowledge (e.g.; legislation, policy), skills, and values. 

The relevance, connections or links between the knowledge, skills and 
values to your practice must be explained.  

 
Á Critical analysis and evaluation must be evident. 

 
Á Identify your future learning needs in relation to the Social Work 

process. 
 
Á Do not copy and paste from Reflective Practice Assignment and vice 

versa. 
 
Á Proof read carefully for typing errors, grammatical and spelling 

mistakes.  Pay attention to sentence construction and punctuation. Be 
consistent in your use of the Harvard System for referencing. 

 
Á Read carefully and check that you have covered all of the task 
 

 
 
 
 
 
 
 

 
 



 
Appendix 10: Important dates 

 
PRACTICE LEARNING OPPORTUNITY DATES FOR 2009 – 2010       

PL Co-ordinators Calendar dates: 
                                     PLO Allocation Sub Group Meetings:  7 May 2009  &  21/22 October 2009  

                   PLO Allocation List made available to students on:  3 June 2009 and 2 December 2009           
                                               

Practice 
Learning 

Days 

Programme UGR Level 2 
PLO Start and End Date 

 
First Semester 

20 August 2009 – 17 December 2009

Student  
Hand-in Date 

Reflective 
Practice 

Assignment 
&   

Evidence 
Based Case 

Study 
  17 December 

2009 
 
  

        Hand-in Date 
Professional 

Development Report 
 

Practice 
Assessment 

Panel 

Examination 
Board 

PL & 
EBCS 
Modules 
Review 

Regional 
Evaluation 
Review 
 
June 2010 

 85 UGR 2 
(3 Year Programme Year 2) 

85 days 
Dates of PLO 

20/08/09 – 28/08/09 & 01/09/09/ - 17/12/09 

 MAGEE/FE 
Jan/ February 

2010 

MAGEE/FE 
Progress 
Board 

February 
2010 

MAGEE
FE 

March 
2010 

85 20 August 2009 – 17 December 2009 
 

Recall days all Programmes 
QUB UoU & FE 

1&2 October and 12&13 November 2009 
 

Study days all Programmes 
QUB UoU & FE 

5 Oct. & 16 Nov. + 1 floating 
 
 

On or before 10 a.m. 
 4 January 2010 

QUB 
 

February 2010
 

QUB 
 

Feb 
2010 

QUB 
 

March 
2010 

Student Evidence Submission Date to Practice Teachers by 10.00 a.m. on  10 December 2009  
 
 
 
 
 
 
 
 



 

 118 
 

PRACTICE LEARNING OPPORTUNITY DATES FOR 2009 – 2010 
 

 Second Semester January 2010 
 Programme 

UGR Level 3 & RGR Level 3 
 

PLO Start and End Date 
11 January 2010 – 4 June 2010 

 
QUB Recall days 

24 & 25 Feb. 2010 + 21& 22 April 2010 
QUB Study days 

26 Feb 2010; 23 April 2010+ 1 floating 
 

UoU Recall days 
22&23 Feb. 2010; 19 April 2010 + 10 May 2010 

UoU Study days 
24 Feb 2010 + 20 April 2010 + 11 May 2010 

 
FE Recall days 

25&26 Feb. 2010+ 23 April 2010 + 11 May 2010 
FE Study days 

1 May 2010 + 26 April 2010 + 17 May 2010 

Student  
Hand-in Date 

Reflective 
Practice 

Assignment 
&  

EB Project 
Before 10.00 

a.m. on 
3 June  
2010 

 

Practice Teacher 
Hand-in Date 
Professional 

Development Report 
 

Before 10 a.m. 
10 June  

2010 

Practice 
Assessment 

Panel  

Examination 
Board 

 

Pl & 
EBCS 
Module 
Review 

Regional 
Evaluation 
 
 

June 
2010 

Practice 
Learning 

Days 
 

    100 

MAGEE/FE 
    June 2010 

 
QUB  
June  
2010 

MAGEE/FE 
   June 
2010  

 
QUB  
June  
2010 

QUB 
   June 
2010 

 Dates of PLO 
 

11/01/2010 – 16/03/2010 
18/03/2010 – 2/04/2010 

  7 /04/2010 – 30/04/2010 
   4/05/2010 – 28/05/2010 
 1/05/2010 – 4/06/2010 

 

Student Evidence Submission Date to Practice Teachers by 10.00 am on  
27 May 2010 

                 ** QUB RGR stage 3 Pathway Review      June 2010 
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PRACTICE LEARNING OPPORTUNITY DATES FOR 2009 – 2010  
 

 Second Semester January 2010 
 

85  
Programme 
RGR Level 2 

 
PLO Start and End Date 

11 January 2010 – 13 May 2010 
 

QUB Recall Days  
10 & 11 Feb. + 14 & 15 April 2010  
QUB Study Days  
12 Feb. + 16 April 2010 + 1 floating 

 
UoU Recall Days 
15 & 16 Feb. + 12 & 13 April 2010 
UoU Study Days  
17 Feb. + 14 April 2010+ 1 floating 
 
FE Recall Days 
18 & 19 Feb. + 15 & 16 April 2010 
FE Study Days  
22 Feb. + 19 April 2010 + 1 floating 

Student  
Hand-in Date 

Reflective 
Practice 

Assignment 
& Evidence 
Based Case 

Study 
Before 10.00 

a.m. 
on 

13 May 
2010 

Practice Teacher 
Hand-in Date 
Professional 

Development Report 
 Before 10 a.m. 

on 
20 May 

2010 
 
 
 
 
 
 

Practice 
Assessment 
Panel 

 
 June 
2010 

Examination 
Board 

 
 June  
2010 

Pl & 
EBCS 

Module 
Review 

  
June 
2010 

Regional 
Evaluation 

 
June  
2010 

  
Dates of PLO 

 
11/01/10 – 16/03/10 
18/03/10 – 2/04/10 
7/4/10 – 30 /04/10 

    1/05/10 - 13/05/10 
 

Student Evidence Submission Date to Practice Teachers by 10.00 am on  
6 May 2010 
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Appendix 11: Assessment Criteria 

 
UNIVERSITY OF ULSTER  ASSESSMENT CRITERIA – QUALITATIVE-BASED WORK  
              Student Reg No _________________ 
Level 2              Module ________________________ 
 
Classification % 

Range 
Content, including AOP  
30 

Application of Theory  
20 

Knowledge and Understanding, 
including reflection on learning 20 

Evidence of Reading  
15 

Referencing  
6 

Presentation, Grammar and Spelling 
9 

I 
[Outstanding 
Work] 
 

80 – 
100 

Extensive critical evaluation and 
synthesis of issues and material which 
includes original and reflective thinking 
24-30 

Evidence of detailed, relevant 
application of theory, and/or 
empirical results, where applicable 
16-20 

Excellent knowledge and depth of 
understanding of principles and 
concepts 
16-20 

Evidence of reading a wide 
range of supplementary 
sources 12-15 

Excellent 
referencing 
6 

Exceptional presentation, logically 
structured, using correct grammar 
and spelling  
7-9 

I 
[Excellent 
Work] 
 

70 – 
79 

Some critical evaluation and synthesis 
of issues and material which includes 
some originality 
21-23 

Clear evidence of relevant 
application of theory and/or 
empirical results, where applicable 
14-16 

Comprehensive knowledge and 
depth of understanding of principles 
and concepts 
14-16 

Evidence of reading a range 
of supplementary sources 
11-12 

Comprehensive 
referencing 
5 

Excellent, well directed 
presentation, logically structured, 
using correct grammar and spelling 
6-7 

II (i) 
[Good Quality 
Work] 
 

60 – 
69 

Evaluation and synthesis of main issues 
and material 
18-21 

Appropriate application of theory 
and/or empirical results, where 
applicable 
12-14 

Knowledge and sound 
understanding of principles and 
concepts 
12-14 

Adequate evidence of 
reading supplementary 
sources 
9-10 

Appropriate 
referencing 
4 

Good presentation logically 
structured, using correct grammar 
and spelling 
5-6 

II (ii) 
[Acceptable 
Work] 
 

50 - 59 Accurate description of main issues and 
material with some evaluation 15-18 

Occasional relevant application of 
theory and/or empirical results 
10-12 

Knowledge and understanding of 
key principles and concepts only 
10-12 

Evidence of directed reading 
and some supplementary 
sources 
7-9 

Adequate 
referencing 
3 

Orderly presentation, competently 
structured and acceptable grammar 
and spelling 
4-5 

III 
[Adequate 
Work] 
 

40 – 
49 

Description of main issues and material 
only 
12-15 

Limited evidence of relevant 
application of theory and/or 
empirical results 
8-10 

Basic knowledge and understanding 
of key principles and concepts only 
8-10 

Evidence of directed reading 
only 
6-7 

Limited 
referencing 
2 

Weak presentation and structure, 
acceptable grammar and spelling 
4 

Fail 
(condonable) 
[Limited Work] 
 

35 – 
39 

Omission of some relevant material 
11-12 

Very limited evidence of 
application of theory and/or 
empirical results 
7-8 

Limited and/or superficial 
knowledge and understanding of 
key principles and concepts 
7=8 

Evidence of minimal reading 
only 
5-6 

Inadequate 
referencing 
1 

Poor presentation, structure, 
grammar and spelling 
3-4 

Fail 
[Unacceptable 
Work] 
 

0 – 34 Insufficient and largely irrelevant 
material 
0-10 

No evidence of application of 
theory and/or empirical results 
0-7 

Little or no knowledge and 
understanding of key principles and 
concepts 
0-7 

Little or no evidence of 
reading 
0-5 

Little or no 
referencing 
0-1 

Unacceptable presentation, 
structure, grammar and spelling 
0-3 

MARKS 
 

       

 
TOTAL MARK 
 
 

Note: Very poor presentation will make it difficult for the marker to understand your work and is likely to result in lower marks across 
all the criteria 
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UNIVERSITY OF ULSTER  ASSESSMENT CRITERIA – QUALITATIVE-BASED WORK     
 
              Student Reg No _________________ 
 
Level 3              Module ________________________ 
 
Classification % 

Range 
Content, including AOP  
30 

Application of Theory  
20 

Knowledge and Understanding, 
including reflection on learning 
20 

Evidence of Reading  
15 

Referencing  
6 

Presentation, Grammar and Spelling 9 

I 
[Outstanding 
Work] 
 

80 – 
100 

Critical insightful evaluation and 
synthesis of issues and material which 
includes an original and reflective 
approach 
24-30 

Extensive evidence of relevant and 
perceptive application of theory, 
and/or empirical results, where 
applicable 
16-20 

Exceptional knowledge and in-
depth understanding of 
principles and concepts 
16-20 
 

Extensive evidence of 
integrating appropriate 
supplementary sources 
12-15 

Outstanding 
referencing 
6 

Outstanding, well-directed 
presentation, logically and coherently 
structured, using correct grammar and 
spelling 
7-9 

I 
[Excellent 
Work] 
 

70 – 
79 

Critical evaluation and synthesis of 
issues and material which includes 
original and reflective thinking 
21-23 

Clear evidence of relevant application 
of theory, and/or empirical results,  
where applicable 
14-16 

Excellent knowledge and depth 
of understanding of principles 
and concepts 
14-16 

Evidence of extensive 
reading of  supplementary 
sources 
11-12 

Excellent 
referencing 
5 

Excellent, well-directed presentation, 
logically structured, using correct 
grammar and spelling 
6-7 

II (i) 
[Good Quality 
Work] 
 

60 – 
69 

Critical evaluation and synthesis of 
issues and material 
18-21 

Evidence of relevant application of 
theory and/or empirical results, where 
applicable 
12-14 

Comprehensive knowledge and 
depth of understanding of 
principles and concepts 
12-14 

Evidence of reading a range 
of supplementary sources 
9-10 

Comprehensive 
referencing 
4 

Good quality presentation, well 
structured, using correct grammar and 
spelling 
5-6 

II (ii) 
[Acceptable 
Work] 
 

50 - 59 Accurate description of main issues 
and material, with some critical 
evaluation 
15-18 

Occasional relevant application of 
theory, and/or empirical results where 
applicable 
10-12 

Appropriate knowledge and 
understanding of principles and 
concepts 
10-12 

Evidence of reading directed 
reading and some 
supplementary sources 
7-9 

Adequate 
referencing 
3 

Orderly presentation and structure with 
acceptable grammar and spelling 
4-5 

III 
[Adequate 
Work] 
 

40 – 
49 

Limited evaluation and description of 
main issues and material 
12-15 

Limited evidence of relevant 
application of theory and/or empirical 
results 
8-10 

Basic knowledge of key 
principles and concepts only 
8-10 

Evidence of basic reading 
only 
6-7 

Limited 
referencing 
2 

Acceptable presentation and structure, 
grammar and spelling 
4 

Fail 
(condonable) 
[Limited Work] 
 

35 – 
39 

Omission of some relevant material  
11-12 

No evidence of relevant application 
of theory and/or empirical results 
7-8 

Limited and/or superficial 
knowledge of key principles and 
concepts  
7-8 

Minimal evidence of reading 
 
5-6 

Inadequate 
referencing 
1 

Poor presentation and structure, 
grammar and spelling 
3-4 

Fail 
[Unacceptable 
Work] 
 

0 – 34 Insufficient and largely irrelevant 
material 
0-10 

No evidence of application of theory 
and/or empirical results 
0-7 

Insufficient evidence of key 
principles and concepts 
0-7 

Little or no evidence of 
reading 
0-5 

Little or no 
referencing 
0-1 

Inadequate presentation, structure, 
grammar and spelling 
0-3 

MARKS 
 

       

 

TOTAL MARK 
 

Note: Very poor presentation will make it difficult for the marker to read and  understand your work and is likely to result in lower 
marks across all the criteria 
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Conceptual Equivalents Scale Undergraduate Levels 1-3 : QUB 
Conceptual 
Equivalent 

% 
Pt 

Mark 
Band 

Level 1 Criteria Level 2 Criteria Level 3 Criteria 

Exceptional 1st 
 
 
 
High/Excellent 
1st 
(in addition to 
criteria for 
definite/low 1) 

100 
 
 
 
90 

95–100 
 
 
85-94 

 
 
 
 
 
 
Excellent answer which: 
• Is comprehensive and accurate  
• Is presented in a clear and cogent manner 

Makes full reference to appropriate material  
• Makes effective use of language 
• Displays some of the following 
 characteristics:  

o integration of a wide range of learning 
resources  

o originality of exposition or treatment 
o evidence of insight 
o critical evaluation 

Exceptional answer, an exemplary piece of work 
showing: 
• A good degree of criticality  
• An in-depth knowledge and understanding 
 across all the relevant areas 
• Very thorough coverage of the topic 
• Significance evidence of wide use of 
 learning resources  
 

Exceptional answer, an exemplary piece of work showing: 
• A very high level of critical analysis  
• A very high level of in-sight in the conclusions drawn 
• An in-depth knowledge and understanding across a 
 wide range of the relevant areas including areas at  the 
forefront of the discipline 
• Very thorough coverage of the topic 
• Confidence in the appropriate use of learning 
 resources to support arguments made 

 
Definite 1st 
 
Low 1st 

 
80 
 
75 

 
78–84 
 
70-77 

Excellent answer showing: 
• A degree of independence of thought and 
 critical judgement  
• A thorough understanding of the main 
 issues involved  
• Knowledge and understanding beyond 
 module content 
• A degree of originality 
 

Excellent answer showing: 
• Considerable independence of thought and critical 
 judgement with sustained critical analysis.   
• A well developed ability to analyse concepts and 
 ideas at an abstract level 
• A thorough understanding of all the main issues 
 involved and their relevance 
• A substantial degree of originality 
• Substantial evidence of wide, relevant and critical use  of 
learning resources  
• Good understanding of complex and problematic 
 areas of the discipline 

High 2.1 
 
Definite/solid 2.1 
 
Low/clear 2.1 
 
 

68 
 
65 
 
62 

67–69 
 
64–66 
 
60-63 

Very good answer which: 
• Is generally accurate and reasonably 
 detailed 
• Displays a good understanding of the main 
 principles and a reasonable grasp of details 
• Shows strong and coherent argumentation 
• Is presented in a logical fashion 
• Makes frequent reference to appropriate 
 material 
• Makes effective use of language 

Very good, comprehensive answer showing: 
• A good awareness of the main issues 
 involved at this level 
• The ability to analyse concepts and ideas  at 
an abstract level 
• A good knowledge and understanding of 
 module material  
• Evidence of use of learning resources 
 beyond required texts/module material 

Very good, comprehensive answer showing: 
• Good understanding of relevant wider issues.    
• Well developed arguments with evidence of  independent 
thought  
• A good understanding of module material coupled 
 with the ability to relate this to new ideas and 
 concepts 
• Evidence of wide and relevant use of learning 
 resources 
• Synthesis / integration of material from other 
 modules/experience as well as the current module 
• Evidence of independent/autonomous learning 

High 2.2 
 
Definite/solid 2.2 
 
Low/clear 2.2 

58 
 
55 
 
52 

57-59 
 
54–56 
 
50–53 

Good answer which: 
• Is reasonably accurate and well informed, 
 albeit with some minor omissions or 
 inaccuracies 
• Is limited to the main issues and based on a 
 limited range of learning resources 
• Makes some reference to appropriate 
 material 
• Makes acceptable use of language, with 
 some minor inaccuracies 

Good answer showing: 
• Reasonably developed arguments,  
• Knowledge of the main issues involved at 
 this level 
• A satisfactory understanding of module 
 material  
• Little reference to resources outside 
 module material 
 

Good answer showing: 
• The ability to draw reasonable conclusions  
• Knowledge and awareness of the main issues 
• A satisfactory understanding of module material  
• Little reference to resources outside module material 
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Conceptual Equivalents Scale Undergraduate Levels 1-3: QUB 
Conceptual 
Equivalent 

% 
Pt 

Mark 
Band 

Level 1 Criteria Level 2 Criteria Level 3 Criteria 

High 3rd 
 
Definite 3rd 

48 
 
45 

47-49 
 
44-46 

Adequate answer which: 
• Displays evidence of understanding of the 

main principles in broad terms 
• May contain important inaccuracies or 

omissions 
• May lack a coherent structure 
• May answer the question indirectly or may 

lack supporting evidence 
• Makes minimal reference to relevant material 
• Shows poor use of language, although the 

meaning is understandable  
 

Adequate answer which: 
• Shows weak to fair understanding of main issues 
• Makes no reference to resources outside module 

material 
• Makes arguments that are weak 
• Has a low but acceptable level of written 

expression 

Adequate answer which: 
• Shows fair understanding of main issues 
• Shows little familiarity with resources outside 

module material 
• Makes arguments that are not strong 
• Has a low but acceptable level of written 

expression 
Low 3rd 42 40-43 Passable (just acceptable) answer which: 

• Is weak in material and understanding of module 
content 

• Contains significant omissions and/or 
inaccuracies 

• Recognises the aim of the question and has 
attempted to answer it 

Passable just acceptable) answer which: 
• Contains some relevant material  
• Contains significant omissions and/or inaccuracies 
• Recognises the aim of the question and has 

attempted to answer it 

Marginal fail 
 
 

35 35-39 Failing but compensatable answer 
which: 
• Displays a very limited understanding of the 

aim of the question 
• Is sparse in material and lacking in 

organisation  
• Contains material that is inappropriately used 

or of limited relevance 
• Proceeds by way of assertions unsupported 

by appropriate evidence 
• Shows poor use of language with significant 

grammatical and other errors 

Marginally failing answer which: 
• Meets some of the necessary requirements 
• Has some major inaccuracies  
• Shows limited knowledge of the main issues 
 

Marginally failing answer which: 
• Meets some of the necessary requirements 
• Has some major inaccuracies  
• Shows limited understanding of the module content 

Weak fail 25 25-34  
 
 
 
Unsatisfactory, poor answer which: 
• Shows a complete lack of understanding of 

the question 
• Provides very little of any relevance and 

value to the question  
• Makes an incoherent argument 
• Shows poor use of language with significant 

grammatical and other errors 

Unsatisfactory answer which: 
• Meets very few of the necessary requirements  
• Shows some recognition of the meaning of the 

question 
• Shows little familiarity with the main issues 
• Indicates that knowledge is vague and skimpy  
• Has many major inaccuracies 

Unsatisfactory answer which: 
• Fails to meet most of the necessary requirements  
• Shows little understanding of the major issues 
• Indicates that knowledge is vague and skimpy  
• Has many major inaccuracies 
 

Poor fail 15 15-24 Poor answer in which: 
• There are few points relevant to the question 
• The bulk of the answer is irrelevant/inaccurate 
• There are major misunderstandings of the 

material 

Poor answer in which 
• There are few points relevant to the question 
• The bulk of the answer is irrelevant/inaccurate 
• There are major misunderstandings of the material 
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Nothing of merit 0 0-14 Answer meeting none of the necessary requirements 
with: 
• Minimal or no material of value to the question 

asked    
• No recognition of the question 

Answer meeting none of the necessary requirements 
with: 
• Minimal or no material of value to the question 

asked 
• No recognition of the question 
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Further Practice Learning Opportunities 
 
Where it is decided under Part 1 or Part 2 that the Student’s PLO 
is ended but that they will be provided with a further PLO then 
information with regard to the premature ending MUST be provided 
by the HEI to the next DPLP. This information should be of 
sufficient detail to allow the next DPLP to consider any steps they 
may wish to take to ensure that a PLO can appropriately be 
facilitated. It should be provided post allocation but before the 
Student is advised of any allocation. 
 
All Students commencing their level 3 period of Practice Learning 
or who failed PLO and are commencing another period of learning 
must provide the Practice Teacher with a copy of their previous 
Professional Development Report. In circumstances where a 
Student’s previous PLO was incomplete for whatever reason then 
he/she must provide their newly allocated Practice Teacher with a 
copy of the Progress report from the previous PLO. It is the 
responsibility of the HEI to ensure that students comply with this 
requirement. 
 
Retrospective Practice Issues. 
 
Procedure. 
 
To be followed when information is received post completion 
of the PLO that raises a concern with regard to the conduct 
and/or practice of a Student during the period of the PLO. 
 
In such circumstances the matter will be referred to the appropriate 
HEI with whom the Student is registered and action may be taken 
by the HEI through their internal Fitness for Practise procedures. 
 
The NISCC Rules for the Approval of the Degree in Social Work 
(2003) state that the Course Provider:………. … including the 
responsibility to inform the Council about any misconduct by a 
Student that might call into question the Student’s registration with 
the Council…6.ao.3 (v). 
 
OPERATIONAL  January 2010



 16 

APPENDIX 1. 
FACTORS EFFECTING PLO PROCESS. 

 
Student factors                                PT and/or student factors                             Professional conduct factors 
                                                        Impacting on learning &                                                       
                                                         development 
 
 
PT assesses &                               discusses within training,                                  liaises with agency & 
Calls in tutor                                 team referring to                                               programme 
as appropriate                                programme & agency 
                                                      procedures 
 
                                                      
                                                      
support systems                             support systems put in                                      fitness to proceed review 
put in place &                                place & reviewed 
reviewed. 
 
                                                       PT has concerns                                          PLO continues based                           suspension  
      Seeks occupational health etc                       on consideration of                               
Student withdraws                        where concerns present, PLO                       codes & agency 
self                                                ended.                                                            standards 
 
supporting evidence 
presented, PT completes                 PT provides evidence & progress                 competent/not competent                   termination 
progress report.                                Report       
                                                                                                                
                 Where a subsequent PLO is offered the HEI must   
                  ensure student is ‘fit’ and adequately prepared to commence PLO 
 
              Inform NISCC. 
PLO ENDED. PROGRESS BOARD ISSUES                                                                              Fitness to Practice Review 
PROGRAMME PROVIDERS RESERVE THE RIGHT TO DISCONTINUE A STUDENT’S PLACE ON THE DEGREE IN SOCIAL WORK COURSE  
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Appendix 2.  
 
University of Ulster. 
 
ORDINANCE 2004/1: FITNESS FOR PROFESSIONAL PRACTICE 
 
1. This Ordinance refers to the procedures to be implemented when a student is 

judged unfit for entry to a profession for which there are academic, behavioural 
and health requirements that must be met in order to ensure suitability to 
practice that profession. Examples of relevant profession are Nursing, Health 
Visiting, Occupational Therapy, Physiotherapy, Radiography, Optometry, 
Podiatry, Chiropractic, Dietetics, Clinical Physiology, Sports Studies, Speech 
and Language Therapy, Education, Social Work, Youth and Community Work. 
This list is not exhaustive and it may be added to by the University at any time. 

 
2. The Fitness for Professional Practice procedure exists to protect: 

 
a. the public interest, by safeguarding client/patient well being; 
b. the student’s interests by ensuring that students do not proceed into a 

career for which they may well not be suited or for which a regulatory 
body may not register them. 

 
3. Students may be considered unfit for practice on the grounds of: 

 
a. physical or mental health reasons; 
b. criminal or other serious misconduct; 
c. unprofessional conduct or action; 
d. academic unsuitability for the demands of the professional training. 

 
4. Concern that a student may, for behavioural or health reasons, be deemed unfit 

to be admitted to or to practice in a profession towards which his or her course 
of study leads, should be disclosed in writing to the Dean of the relevant 
Faculty.  Concerns may arise from one incident or from a pattern of behaviour 
over time. 

 
5. Anyone, including University staff and professional staff involved in student 

placement who become aware of evidence of health, behavioural or academic 
unsuitability which may preclude a student from completing the course of 
study or from undertaking the required professional practice should report the 
facts in writing to the Dean at the earliest opportunity. 

 
6. Anyone making such disclosure, as in 4 and 5 above, must identify his or 

herself. Anonymous disclosure will not be accepted. In exceptional 
circumstances the Dean may permit the discloser’s identity to remain 
confidential, provided this is consistent with natural justice. 

 
7. Boards of Examiners, Student Progress Committees, and the University 

Disciplinary Committee may also refer students to the Dean under this Fitness 
for Professional Practice procedure. 
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8. Students whose courses are covered by the Fitness for Practice ordinance must 

disclose any criminal convictions to the University before entering the course 
or immediately such a conviction occurs during the course. This will enable the 
student to be provided with guidance about entry requirements for registration 
within the profession concerned. If a student fails to disclose this information 
and it subsequently comes to light, the student will be referred to the Dean who 
may instigate the Fitness for Professional Practice procedure. 

 
9. Issues relating to professional practice may arise as a consequence of 

behaviour associated with diagnosed or suspected mental illness or from 
addiction. In such circumstances the Fitness for Professional Practice 
procedures will only be invoked if medical and counselling interventions have 
not successfully addressed the behaviour or if the student has refused all such 
interventions. 

 
Precautionary Suspension  
 
10. The Dean of the Faculty, in which the student is registered, may suspend a 

student pending a fuller investigation of the circumstances reported.  This 
power may be used when a student displays inappropriate behaviour while on 
clinical placement or when about to go on clinical placement. 

  
11. When such action is necessary, the Dean will prepare a report on the 

circumstances of the case, normally within 3 working days of the action and 
will make this report available to a Fitness for Professional Practice panel. 

 
12. During a period of precautionary suspension, the student will be entitled to 

access the University’s student support services and will be offered any 
pastoral support required. 

 
Investigation 
  
13. The Dean will, within 5 working days of receiving the disclosure, appoint a 

Faculty Fitness for Professional Practice Panel (hereinafter the Panel). The 
Panel shall consist of: 

 
a. the Dean or his/her nominee. The Dean will normally Chair the Panel; 
b. the Head of the relevant School; 
c. a member of academic staff from the same professional discipline as the 

student; 
d. a member of academic staff who is not from the professional area 

concerned and who does not know the student; 
e. a registered professional practitioner from the professional area 

concerned. 
 
14. The panel will meet within 21 days of the disclosure being received.  
 
15.  The student will be given 10 working days notice of the meeting of the panel 
 The notice will include: 
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a. a brief statement of the allegations against him or her; 
b. details of any precautionary suspension or limitations on or conditions 

placed upon his or her studies or clinical placement experience during 
the investigation; 

c. information on his/her right to be accompanied at the Panel meeting by 
a representative who is a member of the University; 

  
16. The Panel shall consist of: 
 

a. the Dean or his/her nominee. The Dean will normally Chair the panel; 
b. the Head of the relevant School; 
c. a member of academic staff from the same professional discipline as 

the student; 
d. a member of staff who is not from the profession concerned and who 

does not know the student; 
e. a registered professional practitioner from the professional area 

concerned. 
 
17. The Dean or his/her representative may ask academic or clinical staff 

connected with the case to provide written comments on the student’s 
academic standing, conduct or health, explaining why there is concern as to the 
student’s fitness for professional practice. The Dean will also be provided with 
information about the student’s professional and academic progress and any 
other relevant information.  

 
18. The Panel will establish the facts of the case and in so doing may interview 

relevant individuals, including the student. The student may be accompanied at 
the interview by a member of staff of the University, by another student, by a 
representative of the Students’ Union or by a member of the professional 
organisation. Legal representation is not permitted. 

 
19. A member of the Faculty administration staff will, with due regard to 

confidentiality, keep records of the proceedings and be responsible for 
circulating relevant documents. 

 
20. The Panel shall satisfy itself that the student understands the purpose and 

import of the proceedings of the Panel in respect of his/her case, understands 
his/her rights within the process, and has adequate support. 

   
21. Wherever possible the Panel will resolve the issue in consultation with the 

student. 
 
22. The Panel has the following powers when considering the student’s behaviour 

and conduct: 
 

a. no action may be required; 
b. the student may be referred to Occupational Health, which may result in 

a period of leave of absence; 
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c. recommend to the Faculty Board that the student discontinue studies on 
the course with or without possibility of transfer to another course; 

d. if the student is at an appropriate stage in his/her programme, he/she 
may be offered an alternative award which does not lead to a 
professional qualification; 

e. the student may be referred to the University Disciplinary Committee; 
f. other action as deemed appropriate to the situation. 
 

23. Should the Panel take the decision to refer a student to the University 
Disciplinary Committee, it will state in writing the reasons for its 
recommendation and supply any evidence it may have. 

 
24. When the Fitness for Professional Practice Panel takes the decision to remove 

a student from a professional course it will: 
 

a. inform the student in writing, within 10 days of the Panel meeting, of 
the decision of the Panel, giving reasons for the decision; 

b. appraise the Pro-Vice-Chancellor (Teaching and Learning); 
c. provide feedback to the complainant(s). 
 

The findings of the Panel will be entered on the student’s file. 
 
Appeals Procedure 
 
25. The student may appeal against the decision of the Faculty Fitness for Practice 

Panel on any of the following grounds: 
 

a that new evidence has become available; 
b. that there has been procedural irregularity; 
c. that the decision of the panel was inappropriate or too severe. 

 
26. An appeal should normally be made through the Pro-Vice-Chancellor 

(Teaching and Learning) within 10 days of receiving the decision of the Panel. 
The Pro-Vice-Chancellor (Teaching and Learning) will set up an Appeal 
Board (hereinafter the Board).  

 
The Board will consist of: 

 
a. Pro-Vice-Chancellor (Teaching and Learning) (Chair); 
b. the Dean of another Faculty; 
c. a member of the professional body concerned who has not been 

involved in the consideration of the case. 
 

27. The appeal will be considered within 28 days of the date the appeal was 
lodged. 

 
28. The Board will consider the statements and information provided by the Panel. 

The Board may set aside or vary or confirm the decision of the Panel. There 
shall be no appeal against the decision of the Appeal Board. 
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Appendix 3: QUB 
The University’s Fitness to Practise Procedures (University General Regulations V 

 Fitness to Practice) 
 

Students who are registered on courses leading directly into professions for which 
there are academic, behavioural and health requirements that must be met in order to 
ensure suitability to practise the profession are subject to the following regulations. 

Introduction 
1.1 The justification for Fitness to Practise arrangements is fundamentally that of 
protection of the public interest in safeguarding client well-being. For example, 
students may work in clinical settings or in classrooms and their behaviour in these 
settings may affect the welfare of those with whom they come in contact. Such 
students must ensure that their behaviour both in and outside their day to day work is 
responsible and demonstrates that they will be fit to practise their chosen profession. 
It should be added that similar issues arise with regard to problems with the health of 
students which may affect their fitness to practise safely or complete their 
professional training. 

1.2 It is also the case that the University has an obligation to the students themselves 
to ensure that they do not proceed into a career for which they may not be suited, 
particularly given the considerable time, commitment and expense involved in the 
process of qualification. 

1.3 Some students study a profession or undertake professional studies at the 
University with the intention of subsequently putting their knowledge into practice. 
They should, however, not be encouraged in the belief that they may be able to do so 
if, in reality, the relevant regulatory body would not be prepared to register them. Any 
misconduct or condition which a student presents with, which may have implications 
for fitness to practise in their chosen profession, should be addressed as soon as it 
becomes known. 

1.4 It is important, nevertheless, to bear in mind that students also have rights. 
Exclusion from their chosen course is likely to mean, in the vast majority of cases, 
that the individuals concerned are unable to pursue their chosen career. In these 
circumstances, the University has a legal, as well as a moral duty, to treat the student 
fairly. 

1.5 For some courses there may be a pre-enrolment vetting procedure as part of the 
application process. In addition, issues such as the duty to make reasonable 
adjustments to enable disabled students to study a course, for example medicine, 
should normally be addressed before the student starts his/her course, but the 
adequacy of the arrangements provided should be monitored and the needs of those 
who become disabled during a course of study must be properly addressed. 

1.6 All students registered on courses which lead directly into professions such as 
those referred to paragraph 1.8 below, will, in addition to any University requirements, 
be expected to conform to the Code of Conduct of the relevant professional body. 

1.7 In cases where either the disciplinary or fitness to practise regulations may be 
invoked, the University Officer with whom a complaint has been lodged shall liaise 
with the appropriate subject area and any other Officer as required in deciding which 
set of regulations should apply. The decision to invoke one set of regulations, 
however, does not preclude a later decision to transfer a case to another set of 
regulations if the circumstances or details of the case, after further investigation, 
deem it to be more appropriate. 
 
Initiation of the Procedure 
1.8 The following procedures apply to courses which lead directly into professions (for 
example, medicine, dentistry, nursing and midwifery, psychology, teaching, social 
work, pharmacy, professional legal training, health and leisure) for which there are 
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academic, behavioural and health requirements which must be met to ensure 
suitability to practise. 

1.9 Any concerns that a student enrolled on a course leading directly to a 
professional qualification, which gives the right to practise that profession, may for 
behavioural or health reasons be deemed not fit to be admitted to and practise the 
profession, should be disclosed to the Director of Academic and Student Affairs in 
writing. Some problems that may lead to a Fitness to Practise Panel (see 1.23–1.61 
below) may come from a pattern of behaviour over a period of time, rather than one 
single incident. 

1.10 Students may be considered unfit to practise on the grounds of, for example: 
i. physical or mental health problems; 
ii. criminal or other serious misconduct; or 
iii. professionally inappropriate behaviour. 
 (This list is not exhaustive.) 

Anyone, including University staff and/or professional staff involved with student 
placements, who becomes aware of health or behavioural problems which may 
preclude the student from either completing part of a course or undertaking 
professional practice, should report the facts to the Director of Academic and Student 
Affairs in writing at the earliest opportunity. 

1.11 The person making such disclosure must identify him/herself to the Director of 
Academic and Student Affairs, who will not consider any disclosures which are raised 
anonymously. In exceptional circumstances the Director of Academic and Student 
Affairs may permit the discloser’s identity to remain confidential provided that this is 
consistent with the rules of natural justice. 

1.12 Students may also be referred to the Director of Academic and Student Affairs 
by a Board of Examiners, a Student Progress Committee or any University 
Disciplinary Body. (This list is not exhaustive.) If it is a requirement of a professional 
body, the University will inform the appropriate authority about any misconduct or 
condition presented by a student that might call into question the student’s fitness to 
practise. 

1.13 With reference to paragraph 1.3 above, the University would wish to make 
available at all times informed guidance to students regarding the entry requirements 
to their chosen profession. It is, therefore, incumbent upon students whose courses 
may be covered by the Fitness to Practise regulations, to report criminal convictions 
or other significant information to the University. A student who has been required by 
a Fitness to Practise panel to withdraw from a course must disclose this if he/she 
subsequently applies to the University for admission to another professional course 
that may be covered by the Fitness to Practise regulations. 

1.14 In those circumstances where behaviour arising from a diagnosed or suspected 
mental illness or addictive problem raises issues relating to a professional practice, 
the Fitness to Practise procedures will normally be applied as a last resort, if medical 
and counselling interventions have failed to address satisfactorily the problem 
behaviour or have been refused by the student. 

1.15 Any student under investigation for fitness to practise shall be subject to an 
immediate precautionary suspension if they are on any form of placement or 
supervised practice, until the conclusion of the fitness to practise proceedings. 
Similarly, any student under investigation for fitness to practise, who is due to go on 
any form of placement or supervised practice shall have that placement or supervised 
practice deferred (if applicable) until after the conclusion of the fitness to practise 
proceedings. During any period of precautionary suspension a student shall be 
offered appropriate pastoral support by the University’s student support services. 
Investigations 
1.16 On receipt of a written disclosure as set out in paragraph 1.9 above, the Director 
of Academic and Student Affairs shall normally, within five working days, refer the 
matter to the appropriate Head of School or nominee for investigation. An 
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Investigating Officer, who shall be a senior member of academic staff in the School 
concerned, shall be nominated by the Head of School or nominee, to carry out an 
investigation into the complaint. If the Head of School or nominee considers that in 
the circumstances it is appropriate, he/she may use the investigation report prepared 
by an external agency, such as a placement provider. 

The Head of School or nominee shall notify the student in writing by recorded delivery 
of: 
i. the details of the allegations against him/her;  
ii. the identity of the Investigating Officer; and 
iii. any precautionary suspension from his/her course or limitations or conditions 

placed upon the continuance of his/her studies, placement or supervised 
practice (see paragraph 1.15 above) during the period of the investigation. 

1.17 The Investigating Officer may request the members of staff connected with the 
case to provide written comments on the student’s academic standing, conduct 
and/or health, explaining why there is concern as to the student’s fitness to practise. 
Factual information about the student’s professional progress on the course and any 
other relevant documentation should also be provided. 

1.18 The Investigating Officer, if appropriate, shall interview relevant individuals 
including the student himself/herself. The student may choose to be accompanied by 
a registered student of the University or by a member of staff of the University or 
University Chaplaincy. No legal representation shall be permitted. At such interviews 
the Investigating Officer shall be accompanied by an assistant drawn normally from 
the School administrative staff, who shall observe the proceedings and prepare a 
written record of the interview. 

1.19 The student may be required to attend the University’s Occupational Health 
Service in order that a report can be made on his/her fitness to practise on medical 
grounds. As appropriate, reports and/or guidance may also be sought from other 
professionals and/or agencies, for example Disability Services or educational 
psychologists. Reports shall be sent to the Investigating Officer and copied to the 
student. 

1.20 If the Director of Academic and Student Affairs and the Head of School or 
nominee consider the circumstances warrant it (e.g. if the facts of a case are not 
contested or if an investigation has already been carried out)  they may formally 
consider the case (see paragraph 1.22 below) without a formal investigation stage 
being initiated. 

1.21 Save in exceptional circumstances, the Investigating Officer shall, no later than 
ten working days after the referral by the Director of Academic and Student Affairs, 
make a written report of the results of the investigation to the Head of School or 
nominee and Director of Academic and Student Affairs detailing all evidence obtained 
during the investigation. 

1.22 Promptly on receipt of the report from the Investigating Officer, the Head of 
School or nominee and the Director of Academic and Student Affairs shall consider 
the report and decide if: 
i. there is no case to answer and dismiss the case and inform the student in 

writing; or 
ii. there is a prima facie case to answer and refer the case to a Fitness to 

Practise Panel; or 
iii. further investigations are required to be carried out; or 
iv. the case should be referred to a Student Conduct Committee, School Student 

Progress Committee or other body, as appropriate. 

The Director of Academic and Student Affairs shall notify the student in writing by 
recorded delivery, normally within five working days of a decision having been made, 
if the case has been dismissed or is to be otherwise dealt with. 
Fitness to Practise Panel 
1.23 When convened, the Fitness to Practise Panel will normally consist of: 
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• the relevant Dean (who will normally be the Chairperson); 
• a Head of School or nominee other than the School involved; 
• a member of the profession (not being a member of University staff); and 
• a sabbatical officer of the Students’ Union. 

No member of the panel should have been involved in the case previously.  The 
University reserves the right to modify the Panel membership as required to reflect 
the diversity of the Northern Ireland community. 

At all meetings of the Panel three members (excluding the Secretary) shall constitute 
a quorum. It is considered good practice always to have a member of the profession 
(not being a member of the University staff) present on the Panel.  The School 
involved must not take part in the process of selecting or nominating Panel members. 
The Secretary to the Panel (see paragraph 1.24, below) should contact relevant 
organisations, e.g. professional bodies or other universities offering equivalent 
programmes, in order to identify an appropriate external Panel member for the 
approval of the Chairperson.  External Panel members should have had no direct 
involvement with the programme in question (e.g. as external examiner) for at least 5 
years.  Internal academic members of the Panel, with the exception of the Chair, will 
be drawn from staff directly involved in the provision of pathways in other Schools 
which fall under the Fitness to Practise Procedure and be subject to the approval of 
the Chair.   

1.24   The Dean will nominate a member of administrative staff from outside the 
School involved, normally the Dean’s administrator, to act as Secretary to the Fitness 
to Practise Panel. The Secretary shall be responsible for the administration of the 
Panel’s proceedings with due regard to confidentiality and subject to directions from 
time to time given to him/her by the Panel. The Secretary shall keep records of the 
proceedings and shall be responsible for notifying the student of the time and date of 
the Fitness to Practise Panel and for the circulation of written submissions and other 
relevant documents. 

1.25  The Secretary to the Panel shall arrange that the student is notified in writing by 
recorded delivery of the identity of the Panel members and the date of the proposed 
meeting of the Panel and make available to him/her the evidence detailed in the 
Investigating Officer’s report, including a copy of these Regulations (see paragraphs 
1.24 and 1.26).  Minutes shall be taken as a formal record of the hearing and 
retained. 
Referral to a Fitness to Practise Panel 
1.26 The letter requiring the student to attend the Fitness to Practise Hearing shall: 
i. state the complaint(s) to be considered at the hearing giving sufficient detail 

to enable the student properly to understand the case being made; 
ii. state the findings of the investigation; 
iii. inform the student of his/her right to be accompanied by a registered student 

of the University or by a member of staff of the University or University 
Chaplaincy. No legal representation shall be permitted (see paragraph 1.32 
below). The name of the person accompanying the student should normally 
be notified at least 48 hours in advance to the Head of School or nominee; 

iv. inform the student of the procedure which will be used at the hearing. That is 
to say that witnesses may be called in support of the complaint or by the 
student in support of his/her response and that relevant documentation may 
be considered at the interview including any written statement by the student 
in response to the complaint. Where witnesses are called, they may be 
subject to examination, cross-examination and re-examination by the parties. 
Panel members and the student, under the direction of the Chairperson, may 
ask questions for clarification at appropriate stages. Copies of any documents 
to be produced relating to the complaint should be enclosed with the letter 
including the investigator’s report and other relevant documents; 

v. state the members of the Fitness to Practise Panel; and 
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vi. inform the student that failure to attend the hearing may lead to the 
Committee considering the case and imposing a penalty in the absence of 
the student without further notice. 

Where concerns regarding a student include both conduct and health, parallel 
proceedings may be required, although each group involved should be informed of 
the outcomes reached by the other and, wherever possible, proceedings should be 
co-ordinated so that decisions on the two aspects are made as close together in time 
as possible. 

1.27 The student shall be allowed at least ten working days in which to prepare 
his/her case. All information on which the student intends to rely should normally be 
made available to the members of the Panel at least five working days before the 
date set for the meeting of the Panel, including the names of witnesses he/she 
intends to call (see paragraph 1.29 below). If all the parties involved in the case, 
including the Panel, are in agreement, an accelerated timeframe may be applied. 
Attendance at the meeting 
1.28 The student shall be required to attend the meeting of the Panel in person. If the 
student fails to attend without reasonable explanation, the Panel may consider the 
case in the student’s absence. The Chairperson shall have discretion as to what 
constitutes a reasonable explanation. 

1.29 Members of staff and others relevant to the case may be required to attend the 
meeting as witnesses either by the University or by the student. The student will be 
expected to make his/her own arrangements to call witnesses in support of his/her 
case. 

1.30 At the discretion of the Chairperson, the Panel may also call upon other persons 
(whether or not current members of the University) to provide advice on specific 
aspects of the case in writing or in person. 

1.31 The University’s case will be presented by the relevant Head of School or 
nominee. 

1.32 The student may choose to be accompanied by a registered student of the 
University or by a member of staff of the University or University Chaplaincy. No legal 
representation shall be permitted. 
Procedural guidelines for the conduct of the meeting 
1.33 Prior to the meeting the Secretary to the Panel shall ensure the student has 
copies of all documents circulated to members of the Panel and is aware of the 
procedures to be followed. In some cases, certain documents and/or other evidence 
will be particularly confidential and/or be supplied by bodies outside the University. 
Such documents and/or other evidence shall be required to be returned to the 
person/body supplying such information. Consequently, whilst all information used by 
the Panel shall be made available to the student and anyone accompanying him/her, 
not all information may be retained. The Chairperson of the Panel shall identify the 
documentation and/or other evidence which must be returned at the conclusion of the 
meeting with the student. Such information must be returned to the Secretary before 
the student leaves the panel meeting. Arrangements will be made to make the 
information available to the student again in the event of an appeal. The same 
restrictions on retaining the information will apply at the appeal stage. 

Where applicable, supervised access to confidential information shall be co-ordinated 
by the Chairperson of the Panel and the Secretary of the Panel, following consultation 
with the subject area concerned and as appropriate, any external agency. Specific 
access requirements, for example, documentation, time, place, duration and 
supervision arrangements, shall be considered on a case by case basis. 

1.34 The Chairperson shall ascertain the names and roles of all present and confirm 
the names of the witnesses (if any) which either party proposes to call in support of 
their case. If necessary, the Chairperson will have discretion as to what reasonable 
time shall be given over to questioning witnesses. 

1.35 The complaint(s) against the student shall be read out by the Chairperson. 
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1.36 The Chairperson shall explain the powers of the Panel. 

1.37 The Chairperson shall invite the Head of School (or nominee) to open the case 
against the student and then invite the Panel to ask questions. Following this, the 
student or person accompanying the student, will be invited by the Chairperson to ask 
the Head of School or nominee questions. 

1.38 The Chairperson shall invite the student or the person accompanying the 
student to make a statement in defence of the student. The Chairperson shall explain 
that when asked questions, the Panel will wish to hear directly from the student in 
his/her own words. The person accompanying the student may not answer questions 
put by the Panel on behalf of the student, but may represent the student when 
questioning witnesses. Where witnesses are called, they may be subject to 
examination, cross-examination and re-examination by the parties. 

1.39 Members of the Panel shall be invited to question the student. Following this the 
Head of School or nominee will be invited to ask the student questions.  

1.40 The Chairperson shall invite any other person(s) called upon to attend the 
meeting as a witness to join the Panel hearing individually. The witness may be 
invited to make a brief opening statement and/or the Chairperson will question the 
witness and then invite the Panel to ask questions.  

1.41 Under the direction of the Chairperson, the student, or person accompanying the 
student, may question anyone giving evidence or providing other information. 

1.42 Upon the conclusion of the questioning, each witness will withdraw from the 
hearing, but remain available for further questioning, at the discretion of the 
Chairperson, until the questioning of all witnesses has been concluded.  

1.43 The Chairperson shall invite the Head of School (or nominee) to make a closing 
statement. 

1.44 The Chairperson shall invite the student, or person accompanying the student, 
to make a closing statement. 

1.45 Once the Chairperson is satisfied that the Panel has completed its questioning 
and the student and staff have had a full opportunity to convey information to the 
Panel both the student, the person accompanying the student and non-Panel 
members shall withdraw (excepting the Secretary to the Panel). 

1.46 The Panel shall then discuss the case. 

1.47 If for any reason the Panel requires further clarification of any aspect of the case 
from either student, staff or other attendees, the student and person accompanying 
the student must be invited back into the meeting while the questioning takes place. 
When the Chairperson so determines, they shall then leave the meeting again. 

1.48 The Panel shall make its decision. 

1.49 The decision, with reasons and any findings of fact, shall be communicated to 
the student in writing by recorded delivery within five working days of the decision 
being reached. A copy of the decision shall also be sent to the Director of Academic 
and Student Affairs. The outcome of a Fitness to Practise Panel, will as appropriate, 
be reported to the professional body concerned, for example, where the student must 
register with a professional body prior to the commencement of their studies or where 
it is a requirement of the professional body. 
 
Powers of the Fitness to Practise Panel 
1.50 The Panel may, following consideration of the case: 
i. permit the student to continue with the course1; 

                                                 
1 While every effort will be made to assist the student in finding alternative placements (if 
appropriate), it will be the relevant employer who will take the final decision whether or not to 
accept a student. 
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ii. permit the student to continue with the course under close supervision or 
other support deemed appropriate2; 

iii. suspend the studies of the student for a specified time2 (a precautionary 
suspension pending a hearing will not be used as a sanction); 

iv. where it proves impossible to allow the student to continue his/her studies 
because the student is deemed incapable on non-academic grounds (such as 
health) of completing the course and will not therefore be fit for practice, the 
student’s registration shall be suspended and every reasonable effort shall be 
made to offer an appropriate alternative course of study; 

v. recommend that the student’s studies be terminated and that the student be 
required to withdraw from the University. 

1.51 Where a student is allowed to continue with the course, or when the studies 
have been temporarily suspended, he/she may be required to meet with a member of 
University staff designated by the Panel on further occasions in order that fitness to 
practise can be monitored. The course team will also continue to monitor the 
student’s progress in the normal manner. 
Appeals 
1.52 The student may appeal on any of the following grounds to the Director of 
Academic and Student Affairs (by 4.30 p.m. on the date stipulated in the written 
notification of the decision of the Fitness to Practise Panel; see paragraph 1.53 
below): 
i. new evidence has become available which was not available for the earlier 
hearing; 
ii. there has been a procedural irregularity; or 
iii. the decision of the Panel was too severe or inappropriate. 

1.53 The appeal, stating with reasons the grounds for appeal, must be made in 
writing within ten working days of being notified of the Fitness to Practise Panel’s 
decision. 

1.54 The Chairperson of the Appeal Panel and the Director of Academic and Student 
Affairs shall decide if there are grounds for appeal. 

1.55 If it is decided that there are no grounds for appeal the student shall be informed 
of the decision in writing, with reasons, within five working days of its having been 
made. If it is decided that there are grounds for appeal, the Appeal Panel shall be 
convened. 

1.56 Where grounds for appeal exist there shall be a review of the case. The protocol 
for the hearing shall be in accordance with paragraphs 1.26–1.51 of these 
procedures. 

1.57 The Appeal Panel will normally consist of: 
• a Pro-Vice-Chancellor (who will normally be the Chairperson); 
• a Head of School or nominee other than the School involved; 
• an academic member of staff from a School other than the School in which 

the student is enrolled; 
• a Students’ Union sabbatical officer; 
• a member of the profession concerned (not being a member of University 
staff). 

No member of the Panel shall have been involved in the case previously. The 
University reserves the right to modify the Panel membership as required to reflect 
the diversity of the Northern Ireland community.  The School involved must not take 
part in the process of selecting or nominating Panel members The Secretary to the 
Panel (see paragraph 1.58, below) should contact relevant organisations, e.g. 
professional bodies or other universities offering equivalent programmes, in order to 

                                                 
2 If no employer is willing to accept a student on placement, the completion of the professional 
training may be frustrated.  In such instances the student’s registration shall be suspended 
and every reasonable effort shall be made to offer an appropriate course of study. 
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identify an appropriate external Panel member for the approval of the Chairperson.  
External Panel members should have had no direct involvement with the programme 
in question (e.g. as external examiner) for at least 5 years.  Internal academic 
members of the Panel, with the exception of the Chair, will be drawn from staff 
directly involved in the provision of pathways in other Schools which fall under the 
Fitness to Practise Procedure and be subject to the approval of the Chair.   

At all meetings of the Appeal Panel three members (excluding the Secretary) shall 
constitute a quorum. It is considered good practice always to have a member of the 
profession (not being a member of the University staff) present on the Panel. 

Representatives from the School may be present with the Appeal Panel, in an 
advisory role, at the discretion of the Chairperson. 

1.58 A member of Academic and Student Affairs shall normally act as Secretary to 
the Appeal Panel and he/she shall be responsible for the administration of the Appeal 
Panel’s proceedings with due regard to confidentiality and subject to directions from 
time to time given to him/her by the Appeal Panel. The Secretary shall keep records 
of the proceedings and shall be responsible for notifying the student of the time and 
date of the Appeal Hearing and for the circulation of documentation.  Minutes shall be 
taken as a formal record of the meeting and retained. 

1.59 The decision of the Appeal Panel shall be final. 

1.60 The Appeal Panel’s decision, with reasons, shall be communicated to the 
student in writing by recorded delivery within five working days of the decision being 
reached. A copy of the decision shall also be sent to the Head of School or nominee 
and Director of Academic and Student Affairs. 

1.61 The outcome of a Fitness to Practise Panel, will as appropriate, be reported to 
the professional body concerned, for example, where the student must register with a 
professional body prior to the commencement of their studies or where it is a 
requirement of the professional body. 
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GLOSSARY OF TERMS 
 
PLO   Practice Learning Opportunity 

NISCC  Northern Ireland Social Care Council 

DPLP  Designated Practice Learning Opportunity 

HEI   Higher Education Institution 

FE   Further Education  

NI   Northern Ireland 

Student’s Training Team  = Student, Practice Teacher, 
Tutor and where applicable On Site Facilitator/Supervisor 
 




